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ABSTRACT 

The booklet is part of a grade 10-12 social studies 
series produced for bilingual education. The series consists of six 
major thematic modules, with four to five booklets in each. The 
interdisciplinary modules are based on major ideas and designed to 
help students understand some major human problems and make sound, 
responsive decisions to improve their own and others' lives in the 
global society. Students are taught to: (1) comprehend and analyze an 
issue and synthesize their understanding of it; (2) affectively 
interpret the topic and clarify their values; and (3) participate in 
activities stressing development of critical reading and expository 
writing skills and use and interpretation of illustrations, graphs, 
and charts. Each booklet is published with Spanish and English on 
facing pages. A "student edition" (not included here) and the 
"teacher's edition" are identical, except for occasional marginal 
notes in the latter. This booklet, part of the Personality module, 
focuses on the roles others play in development of our personalities. 
Three case studies address the importance of the family in forming 
foundations for personality and reinforcing cultural values and 
beliefs, of peer groups at different stages of life, and of intimate 
friendships and common expectations and conflicts. A glossary and 
suggested reading lists are included. (MSE) 
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Introduccion 

Kstc libro forma parte dc la scric dc cursos de esludios 
socialcs para clases bilingiies, grades 10-12, que fuc desarro- 
Uada por cl Ccntro Nacional dc Malcrialcs Mullilingucs y 
Multiculturales. Consistc cn scis modules lemaiicos princi- 
palcs, dc trcs a scis libros cada uno. 

Los modulos dc cstudios sociales cstan basados cn una ar- 
mazon dc ideas principalcs que proviencn dc varias fuentcs 
y que ticncn cl proposito de ayudar a los estudiantes a cn- 
tender algunos dc los grandes problcmas humanos. La pre- 
sentacion de estos conccptos y temas esta plcancada para 
incrementar la capacidad dc cada estudiante de tomar de- 
cisicmes responsables y scnsatas para mcjorar su propia vida y 
las ajenas en la sociedad global que Ic rodca. Estos conceptos 
y temas ticncn su origcn cn campos dc estudio talcs como 
antropologi'a, ecologia, cconomi'a, folklore, gcografia, histo- 
ria, ciencias politicas, psicologia y sociologia. 

EI programa cs intcrdisciplinario y ticne metas cognosciti- 
vas y afectivas, ademas del objetivo dc dcsarrollar la habilidad 
de aprender. Primero, los estudiantes son ayudados a com- 
prender y luializar el problcma, sintctizando despues su en- 
tendimiento dc ello. Segundo, intcrprctan afectivamente cl 
topico y clarifican sus valorcs sobre cl tema. Terccro, cada 
estudiante participa cn actividades y excursiones que enfa- 
ti/an el desarrollo dc la habilidad dc leer con buen critcrio, 
escribir claramcntc y usar e interi)retar ilustracioncs, figuras y 
gr a tints. 

Kl proposito general del programa de ciencias socialcs del 
Ccntro es preparar a los estudiantes a ser ciudadanos respon- 
sables, para cjue sc gradiien de la escuela secundaria con un 
ctmcepto positive dc si mismos, una actitud positiva hacia 
sus hercncias etnicas y sus ambientes multiculturales, y 
(juienes ganan la capacidad y cl critcrio ncccsarios para en- 
tVentarsc con los problcmas dc nucstra sociedad global. 
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Introduccion al libro 1 

Este libro del modulo de la Personalidad se trata del papel 
que otra gente descmpena en el desarrollo de nuestras per- 
sonalidades. El primer ensayo demuestra la importancia de la 
familia cn ayudar a formar los fundamentos de nuestras per- 
sonalidadcs y reforzar los valores y creencias culturales. El 
segundo ensayo trata de una joven que regresa a su hogar 
despues dc varies anes de ausencia y que refleja sobre la im- 
portancia de grupos coetaneos en diferentes etapas de nues- 
tras vidas. El tercer ensayo presentado en forma de dialogo 
demuestra la importancia de amistadcs intimas y las esperan- 
zas y conflictos que a veces experimentamos. Los estu- 
diantes examinan las diferentes situaciones y analizan las 
perspectivas prescntadas en los ensayos. Las actividades y ex- 
cursiones que siguen ayudan a los estudiantes a comprender 
los conceptos basicos del ensayo. 

Un glosario que define algunos terminos usados en el 
libro ha sido incluido cn cada libro para que el estudiante 
comprenda conccptos y para aumcntar cl vocabulario del 
estudiante. 

La lista dc Icctura sugerida al final dc cada ensayo se 
recomienda para estudio adicional por maestros y estudian- 
tes. 

Hay matcrialcs que vicnen aparte para el uso del profe- 
sorado cn la cviUuacion del progreso dc los estudiantes en 
alcanzar las metas y los objetivos. 
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This booklet is part of the grades 10-12 social studies 
series for bilingual classes produced by the National Multi- 
lingual Multicultural Materials Development Center. This 
series consists of six major thematic modules, with three 
to six booklets in each module. 

The social studies modules are based on a framework of 
major ideas introduced from a variety of sources in order to 
help students understand some major human problems. The 
presentation of these critical concepts and issues is designed 
to facilitate each student's ability to make sound, responsible 
decisions in order to improve his or her own life and the lives 
of others in the surrounding global society. These concepts 
and issut'' come frorn fields of study such as anthropology, 
ecology, economics, folklore, geography, history, political 
science, psychology, and sociology. 

The program is of an interdisciplinary nature aimed at 
developing cognitive and affective aspects as well as learning 
skills. First, students arc taught to comprehend and analyze 
the issue and then synthesize their understanding of it. 
Second, they affectively interpret the topic and clarify their 
values on the issue. Third, each student participates in 
activities and excursions which stress the development of 
critical reading and expository writing skills, and the use and 
interpretation of illustrations, graphs, and charts. 

The overall aim of the Center's social studies program is 
to prepare students to become responsible citizens, who 
graduate from high school with a positive self-concept, a 
positive attitude concerning their own ethnic background and 
the surrounding multicultural environment, and who achieve 
a strong critical ability to cope with and improve our global 
society. 
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Introduction to Booklet 1 

This booklet in the Personality Module focuses on the 
role that other people play in the development of our person- 
alities. The first case study shows the importance of the 
family in helping form the foundations of our personalities 
and reinforcing cultural values and beliefs. The second 
case study is about a young woman who returns home after 
several years of absence and reflects on the importance of 
peer groups at different stages of our lives. The third case 
study presented in dialogue form demonstrates the import- 
ance of intimate friendships and the expectations and con- 
flicts we sometimes experience. Students examine the differ- 
ent situations and analyze the perspectives presented in each 
case study. The activities and excursions that follow then 
help students to further understand the basic concepts of the 
case study. 

A glossary defining some tenns used in the booklet has 
been included in each booklet to help the student understand 
concepts and increase the student's vocabulary. 

The suggested reading list at the end of each case study 
is recommended for further study by teachers and students. 

Separate test instruments are available for teachers to 
assess student achievement of goals and objectives. 
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Objetivos 



Al tcrminar cstc libro cl cstudiantc podra oralmcntc o por cscrito, cn ingles o cspanol: 
COGNOSCITIVO 



Conocimiento 
Comprcnsion 



ApHcacion 
Analisis 



Sintcsis 
Kvaluacion 

AFECriVO 

Rccil)iendo 

Respondicndo 

V^ahiando 

Organization 

Carattcrixacion 



Rcconoccr vocabulario usado cn cl tcxto que trata con asuntos del dcsarrollo dc la pcrsonalidad. 

Inicrpretar caracten'sticas de la pcrsonalidad cuyos origenes rcsultan de asociacioncs sociales tales 
como la familia, amistadcs, grupos culturales y grupos coetancos, 

Ofrcccr prcdicciones de accion individual basadas en un perfil personal dentro de una situacion 
social especifica y ofrcccr razones para respaldar las predicciones. 

Usaa* nociones abstractas del dcsarrollo dc la pcrsonalidad en situaciones concrctas. 

Analizar canibios c intlucncias de la pcrsonalidad que ocurrcn desdc la ninez hasta la adultcz. 

Distingiiir caracten'sticas dc la pcrsonalidad coniparando las pcrsonalcs con las sociales, y las 
hcrcdadas con las aprendidas. 

Rcfcrir patrones del dcsarrollo dc la pcrsonalidad o dos mancras dc intcractuar con otra gentc. 

Contrastar por lo mcnos dos mcdios anibicntcs y comparer sus efcctos cn cl dcsarrollo individual 
dc la pcrsonalidad. 



Selcccionar altcrnativas para participar cn actividadcs dc grupo cn rcsolver problcmas. 
Contrihuir ideas y rcspucstas cn actividadcs individuides y dc grupo. 
Respaldar puntos dc vista dc si niisnio y de otros cn las actividadcs dc la dasc. 
Coniparar nornuis y dcfinir critcrio para otros estudiantcs. 
Cumbiar nictodos dc opcracion para podcr rcsolver conflictos. 
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Al Ihc complclion of this booklet, the sludcnl will be able, orally or in writing, in English or Spanish to: 
COGNITIVE 

Recognize vocabulary used in text dealing with personality development issues. 



Knowledge 
Comprehension 



Application 
Analysis 



Synthesis 
Lvaluation 

AlFIXrilVE 

Receiving 

Responding 

Valuing 

Organization 

Characterization 



Interpret personality characteristics whose origins result from social associations such as family, 
friendships, culture, groups, and peer groups. 

Offer pi^dictions of individual action based on a personality profile within a specific social 
setting and offer supportive rationale for predictions. 

Use abstract notions of personality development in concrete situations. 

Analyze changes and influences on personality which occur from childhood to adulthood- 

nistinguish personality characteristics according to personal versus social or inherited versus 
learned. 

Relate patterns of personality development or two ways of interacting with other j)cople. 

Contrast at least two environments and comi)are their effect on iui individual s personality 
development. 



Select alternatives for participating in problem-solving group activities. 
Contribute ideas and answers in individual and group activities. 
Support viewpoints and answers in individual and group activities. 
Compare standards and define criteria with other students. 
Change methods of operation in order to resolve conflict. 
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El regreso al hogar 
The Homecoming 
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EL REGRESO AJ. HOGAR 



Pantos pn'ncipales: 

1. La familia, o grupo primario, satisface las necesidades 
iniciales personates y sociales de cada individuo como 
niho. 

2. Los miembros de la familia proveen las act /fades y 
los modelos de comportarse qae caracteriza cada per- 
sonalidad individaal. 

3. La familia, o grapo primario, es la base de caracteris- 
ticas personates tales como el aato-concepto de cada 
individao. 

4. El desarrollo de an aato-concepto posit ivo es impor- 
tantepara an individao saladable y prodactivo. 

5. Los grapos secandarios e individaos importantes 
faera de la familia agregan a la actitad y los valores 
en el desarrollo de la personalidad de cada individao. 

Notas: 

Los objetivos de este folleto aparecen sefialados en la 
introdaccidn. 

Un beb4 peqaefio no tiene conciencia de si mismo. Al 
nacer, el beb6 pasa la mayor parte de sa tiempo dar- 
miendo, y despierta solamente caando necesita alimento. 
El beb6 parece estar consciente solamente de las necesi- 
dades personates y de las incomodidades. Darante los 
primeros meses, el beb4 lentamente va dandose caenta 
de las diferencias entre s/' mismo y las personas qae le 
proporcionan comodidad. La percepcidn del beb6 acerca 
de SI mismo comienza a formarse caando 41 se relaciona 
con los miembros de la familia en el ambiente familiar. 
Darante el tiempo en qae el beb6 atraviesa por las 
distintas etapas de la infancia, aprende machas cosas, ya 
sea a travis de los modelos familiares o por medio de 
descabrimientos qae hace por sf mismo. 

"Aato-concepto" es lo qae ana persona piensa de si 
mismo. Los psicdiogos ban sehalado qae an aato- 
concepto positivo es importante para el desarrollo de 
personal idades saladables. Una persona qae tiene an 
aato-concepto sano paede trabajar mis eficaz y mis 
facilmente con los demis. 

■Ml 



Hay muchas cosas que aprendiste como nino antes de empezar la es- 
cuela. Aprendiste a caminar, a hablar, a gustar de ciertas comidas, a vestir 
de cierta manera, a disfrutar de diferentes actividades, y hasta aprendiste a 
ser carinoso y tratar con otras personas. Ya habras hecho muchas de estas 
cosas sin considcrarlas como habilidadcs, valores o actitudcs. El proccso dc 
aprender todo esto sc le llama socializacion. 

El hogar es cl primer lugar dondc aprendes de la cultura. Cuando ercs 
pequeno, aprendes habilidades, valores y actitudcs de tu familia, el primer 
grupo de personas que vienes a conoccr. Por csta razon, los sociologos con- 
sideran a la familia el grupo primario o fundamental. 

El grupo primario provec para tus necesidades fisicas y satisface tu ne- 
ccsidad de seguridad personal durante la ninez. Cada familia encuentra su 
propia manera de satisfacer las necesidades f I'sicas basicas del alimento, cl 
vestir y la vivienda. Tu familia, por cjemplo, pucdc comer arroz o frijoles 
con la mayoria dc sus alimcntos micntras que otra familia come papas o 
sopa de remolaclia o pot. Cada familia tambicn tiene su propia manera dc 
ayudar al nino a dcsarrollar una scnsacion dc seguridad personal, una sen- 
sacion dc bicnestar. Tu familia, por ejcmplo, pucdc animartc a todo lo que 
haccs: a tratar nuevas cosas y a conoccr a nucvas personas. Otra familia, 
sin embargo, pucdc sentirsc como protcctora del nino y no qucrcr que sc 
aleje demasiado dc la familia y dc los amigos antiguos. 

Como nino formas un concepto de ti mismo por la manera en que tus 
padres y otras personas importantes actiian hacia ti. Su conducta te ayuda 
a aprender como sentirtc dc ti mismo y como valorartc a ti mismo. Su ca- 
rino, aceptacion y apoyo tc ayudan a dcsarrollar un buen auto-concepto, 
un sentido positivo de quicn crcs-tu pasado y herencia etnica, tu religion, 
tu sexo, tus opinioncs politicas-y lo que ercs capaz dc hacer, socialmente, 
intelcctualmcnte y culturalmentc. La falta de carino, aceptacion y apoyo 



THE HOMECOMING 



There are many things that you learned as a child before you started 
school. You learned to walk, to talk, to like certain foods, to dress in a 
certain way, to enjoy different activities, and you even learned how to be 
affectionate and how to interact with other people. You probably have 
done many of these things without thinking of them as abilities, values, or 
attitudes. The process of learning all these things is called socialization. 

Your home is the first place you learn about your culture. When you 
are very young, you learn abilities, values, and attitudes from your family, 
the first group of people with whom you become acquainted. For this 
reason, sociologists call the family a primary group. 

The primary group provides for your physical needs as a child and 
satisfies your needs for personal security. Each family finds its own way 
to satisfy the basic physical needs of food, clothing, and shelter. Your 
family, for example, may have rice or beans with most meals, while 
another family has potatoes or borscht or poi. Each family also has its 
own way of helping the child develop a sense of personal security, a 
feeling of well-being. Your family, for example, may encourage you in 
everything you do; to try new things and to meet new people. Another 
family, however, may feel very protective of its child and not want him or 
her to stray too fa^ from family and old friends. 

As a child you form a concept of yourself from the way your parents 
and other important people act toward you. Their actions help you to 
Icani how to feel about yourself and how to value yourself. Their love, 
acceptance, and support help you develop a good self-concept, a positive 
feeling about who you are -your ethnic background and heritage, your 
religion, your sex role, your political views, etc.— and what you are capa- 
ble of doing, socially, intellectually, and culturally. The failure to love, 
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Major Points: 

1, The family, or primary group, takes care of r/?e initial 
personal and social needs of each individual as a chiJd. 

2, Family members provide the attitudes and behavior 
models v\^ich become the core of each individual's 
personality, 

3, The family, or primary group, is the basis for per 
sonality characteristics such as the self<oncept of 
each individual, 

4, The development of a positive self concept is impor- 
tant for a healthy and productive individual, 

5, Secondary groups, or importwt individuals outside 
the family, add to the attitudes and values in the 
personality development of each individual. 



Notes: 

Objectives for this booklet are stated in the intro- 
duction section, 

A small baby has no conscious awareness of self At 
birth a baby spends most of its time asleep and wakes 
only when its body needs nourishment. The infant seems 
to be aware only of personal needs and discomforts. 
During its early months, the baby slowly becomes aware 
of the differences between the person who provides 
comfort and him or herself The perception of the 
baby^s self begins to take shape as he or she interacts 
with family members in a familiar environment. As the 
baby goes through infancy, toddlerhood, and childhood 
he or she learns many things, either from family models 
or through personal discovery, 

''Self-concept" is what a person thinks of himself or 
herself. Psychologists have shown that a positive ^ff- 
concept is important for the development of healthy 
personalities. A person with a healthy self-concept is 
able to work more efficiently and easily interact with 
others. 
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Sugerencias: 

Discuta lo que los estudiantes han aprendido en casa, 
en su comunidad y en la escuela. Escriba en la pizarra 
los aspectos que el los mencionen. iEn qui se diferen- 
cian? 

Discuta lo que los estudiantes han aprendido en casa, 
en su comunidad y en la escuela. Escriba en la pizarra 
los aspectos que ellos mencionen. iCdmoson diferentes? 

Pidales que seleccionen de la lisn al menos tres elemen- 
tos de cada categon'a y haga que escriban cdmo estos 
elementos les han ayudado en su propio desarrollo. 

Notas: 

Sopa de remolacha (Borscht) es una sopa rusa Que $e 
puede servir frfa o caliente. Poi es una comida hawaiana 
de malanga cocida y fermentada. 

Los juegos pueden ser considerados por algunas personas 
como "trabajo^^ porque asi adquiere el niho muchas 
habilidades y conceptos. La influencia reciproca con 
otros nihos le ayuda a comenzar a en tender que otras 
personas tambi4n tienen necesidades y sentimientos. 
La comprensidn, la aceptacidn y el respeto por otros en 
una atmdsfera de interaccidn es parte del proceso de 
social izacidn del niho. 

La percepcidn que tiene el niho de sf mismo se desarrolla 
a trav^s de modelos de conducta. Obsen/ando a otros- 
padres, otros nihos de la misma edad o un hdroe de algun 
campo-el niho se forma una imagen de cdmo debe 
vestirse, hablar y conducirse. En este proceso tiene una 
gran importancia el padre del mismo sexo. Esdecir, una 
niha aprende lo que significa ser femenina observando a 
su madre y el niho imita a su padre cuando trata de ser 
masculino. 



puede llevarte a formar un mal auto-concepto, un sentido de que no eres 
tan bueno, irteligente, simpatico, culto ni con tanta experiencia como los 
dcmas* 

Las relaciones que mantienes con tu familia te ayudan a formar tus ac- 
titudes hacia otros tambien. Tu familia te ayuda a aprender lo que se es- 
pera de ti y que puedes esperar de los demas. El respeto, el carino, el or- 
gullo, el temor y como puedes sobreponerte a tus temores son cosas que 
aprendcs de tu familia, Aprendes, ademas, muchos de tus valores y acti- 
tudes a traves del cjemplo de tus mayores. Ves el modo en que tu familia 
se comporta y dcspues tratas de reaccionar del mismo modo en situaciones 
nuevas, Llevas cstas actitudes a cada nuevo grupo de gente que conoces. 

AI empezar la escuela, cncuentras grupos mas grandes y diferentes: 
nucvas personas en tus clascs, clubes escolarcs, grupos sociales, etc. Aun 
mas tarde, encontraras grupos muy diferentes por medio del trabajo o del 
asistir a una universidad. Los grupos con los cuales eliges asociarte fuera 
de la familia sc llaman grupos secundarios. Estos nucvos grupos, como tu 
familia, te ayudan a aprender como scntirtc de ti mismo y de otros. Su 
accptacion y apoyo ayudan a dcsarrollar ademas un auto-concepto posi- 
tive. 

Tu personalidad y auto-concepto, asi, son formados principalmenv^ a 
traves de tus relaciones con tu familia, un grupo primario, y tus amigos, un 
grupo secundario. Aunque es posible que no lo sepas, estas relaciones 
estan cambiando continuamente tu personalidad y auto-concepto. La 
manera en que reaccionas a nuevos grupos y a nuevas situaciones depcn- 
dera» en sumo grado, de la clase de relaciones que has tenido en el pasado. 
Por ejemplo, si tu familia y tus amigos te han dado mucho amor y apoyo 
en el pasado, tendras un auto-concepto seguro y no te sentiras amenazado 
facilmcnte por nucvas ideas, nuevas situaciones y nuevas personas. Por 
consiguiente, tus relaciones con otros estaran mas relajadas. Por otra parte. 
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accept, and support, in turn, may lead to a poor self-concept, a feeling 
that you are not as good, intelligent, kind, cultured, or experienced as 
other people are. 

Family relations help shape your attitudes toward others as well. Your 
family enables you to learn what is expected of you and what you can 
expect from others. Respect, affection, pride, fear, and how to overcome 
your fears are all things you learn from your family. You learn, in ad- 
dition, many of your values and attitudes through the examples of your 
elders. You watch how others in your family behave and then you try to 
react to new situations in the same way. You take these attitudes with 
you into every new group of people you meet. 

Once you start school you meet larger and different groups of people: 
new people in your classes, school clubs, social groups, etc. Later still, 
you may meet very different groups of people by working or by attending 
college. The groups you choose to associate with outside your family are 
called secondary groups. These new groups, like your family, help you to 
learn how to feel about yourself and others. Their acceptance and support 
help to further develop a positive self-concept. 

Your personality and self-concept, thus, are formed mainly through 
your relationships with your family, a primary group, and friends, a 
secondary group. Though you may not be aware of it, these relationships 
arc continually changing your personality and self-concept. How you 
react to new groups and new situations will depend, to a large extent, on 
the kind of relationships you have had in the past. If, for example, you 
have had much love and support from family and friends in the past, you 
will probably have a secure self-concept and will not feel easily threatened 
by new ideas, situations, and people. Your relationships with others will, 
therefore, tend to be more relaxed. On the other hand, if you have re- 
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Suggestions: 

Discuss with students the importance of children's play 
at honw, with new friends in the neighborhood, and in 
school. 

Hold a class discussion on what students learn in their 
home, in their community, and in their school. Write on 
the chalkboard the items they mention. How are they 
different? 

Ask them to select at least three items from each ca- 
tegory of the list you have made and have them write 
how these items have helped in their own development. 

Notes: 

Borscht is a Russian soup made with beets which can be 
served hot or cold. Poi is a Hawaiian food made from 
taro root which ts cooked and then fennented. 

Play may be viewed by some people as ''work'' be- 
cause that is how the child learns many skills and con- 
cepts. The interaction with other children helps the child 
to begin to understand that other people also have needs 
and feelings. The urnterstanding, acceptance, and respect 
for others in an interactive setting is part of the child's 
socializing process. 

A child's perception of self develops through mod- 
eling behavior. By observing others— parents, other 
children of the same age, a hero of some sort-the 
child chisels out an image of how to dress, speak, and be- 
have. Particularly important in this process is the same- 
sex parent. That is, a girl learns what it means to be 
feminine from observing her mother and a boy imitates 
his father when he tries to be masculine. 
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Nota: 

Cuando la influencia de los padres como modelo se hace 
menos absoluta y los fdvenes se hacen mis indepen- 
dientes, los compafferos adquieren una mayor impor- 
tancia como modelos de conducta. De hecho, esto 
sucede aun cuando el satisfacer las nor mas del grupo 
coetdneo sea probable de causar la desaprobacidn de los 
padres, 

Sugerencias: 

Pida a los estudiantes que piensen cdmo cada una de las 
siguientes situaciones afectaria a una persona en el desa- 
rrollo de su auto-concept o, 

a, Una familia que consiste de la mami, el papd y sois 
n iff OS, 

b, Una familia que consiste de la mamd y una herma- 
na o hermano, 

c, Una familia que consiste del oapi y una hermana o 
hermano, 

d, Una familia que conaitte de la mami, el papi y un 
nifSo unico, sin hermanos o hermanas, 

Haga que los estudiantes esm'ban una composicidn corta 
sobre uno de los siguientes temas: 

a. <Qu4 me hace sentir seyaro y cdmodo y por qu4? 

b. Personas dignas de confianza que yo conozco y 
por qu6 son importantes para mi, 

c. Las personas con las que estoy ligado sentimental- 
mente y por qui me importa su cariho. 

d. Las razones que yo considero importantes para 
pertenecer a un grupo. 



si has recibido solo un poco de amor y apoyo, tendras un mal auio- 
concepto y no te sentiras comodo en nuevas situaciones. 

En el siguiente ensayo vemos como la familia de Angela la ha animado 
a experimentar cosas nuevas lejos de su hogar y de su familia. Durante cl 
verano ella ha trabajado en uno de los hoteles del Grand Canyon. Sus 
padres celebran su regreso con una fiesta de familia. Su tia Margaret, una 
amiga especial y confidenta de Angela, Uega primero a la fiesta, antes de 
los demas parienies. 
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ceived little love and support from others, you may have a poor self- 
concept and may not feel comfortable in new situations. 

In the story that follows we see how Angela's family has encouraged 
her to experience new things away from her home and family. For one 
summer she has worked in one of the hotels at the Grar.*' Canyon, Her 
parents celebrate her return with a family party. Her aunt Margaret, 
Angela's special friend and confidant, is the first of Angela's relatives 
to arrive at the party. 
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Note: 

As parental modeling continues to grow less abso- 
lute and young people become more independent, 
the peer group gains in importance as p source for 
modeling behavior. In fact, this is so even when meeting 
peer group standards is likely to cause parental dis- 
approval. 

Suggestions: 

Ask students to think of how each of the following 
situations would affect the development of a person's 
self-concept: 

a. A family of a mother, father, and six children. 

b, A family of a mother and one sister or brother. 

c. A family of a father and one sister or brother. 

d, A family of a mother and father, but an only child 
with no brothers or sisters. 

Have the students write a short essay on any of the 
following topics: 

a. What makes me feel safe and comfortable and 
why. 

b. Reliable people I know and why they are impor- 
tant to me, 

c The people with whom I am affectionate and 
why their affection is important to me. 

d. The reasons I consider important for belonging 
to a group. 



Notas: 



Los psicdiogos y los sociologos llaman en ingles a her- 
manos y hermanas de la misma familia "siblings. " 

El t6rmino "familia nuclear" se refiere a una familia 
inmediata o a un grupo primario que consiste de los 
padres e hijos. Una "familia extendida" puede incluir 
abuelos, tics y tias. 

Todos los hermanos y hermanas representan un papel 
importante en una familia nuclear (padres e hijos) en 
eldesarrollo de actitudes y valores de cada uno. 

Sugerencias: 

Diga a los estudiantes que identifiquen cosas que vean 
que ilustran las relaciones entre las dos hermanas: 
Grace y Angela. dCdmo describin'an los estudiantes 
las relaciones entre las dos hermanas? 



Angela acababa de regresar a casa despues de un emocionante verano, 
tres mcses en cl Grand Canyon. Mientras ella ponfa su collar de plata con 
los pequenos pedacitos de turquesa en una cajita en su tocador, pensaba 
con satisfaccion que estaba situandose allf de nuevo, como si nunca se 
hubiera ido, Ya habfa guardado su maleta y de nuevo el armario estaba 
dividido entre sus cosas y la ropa de su hermana Grace, hasta habia podido 
encontrar espacio para todos los recuerdos que habia trafdo de su viaje. 
Grace, sentada al lado do Angela, se sonrefa contentamente al verla 
desempacar. 

— Es niagnifico tenerte en casa otra vez, Angela — exclamo Grace, 
por decima vez en ese dia. — IDebia darte vergiienza haberme dejado 
sola todo el veraiio! ^Sabes lo diffcil que es dormirse cuando no hay nadie 
con quien hablar despues de apagar las luces? 



Angela had just returned home from an exciting summer, three 
months at the Grand Canyon. As she placed her silver necklace with its 
tiny pieces of turquoise in the small box on her dresser, she thought with 
satisfaction that she was getting settled in again, almost as if she'd never 
been gone. Her suitcase had been put away and once more the closet was 
neatly divided between her things and her sister Grace's clothes. She had 
even found room for all her souvenirs. Grace sat on her side of the room 
watching Angela unpack, a smile on her face. 

"It's so good to have you home again, Angela," Grace exclaimed for 
the tenth time that day. "Shame on you for leaving me alone all summer! 
Do you know how hard it is to go to sleep when there's nobody to talk to 
after you've turned off the light?" 
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Notes: 

Psychologists and sociologists call brothers and sister^ 
the same family ''siblings. " 

The term ''nuclear family'^ refers to the immediate 
famiiy or primary group of parents and their chil- 
dren. An '^extended family" would include grandparents 
and aunts and uncles. 

All siblings (brothers and sisters) play the important 
roles in a nuclear family (parents and children) of 
developing the attitudes and values of each other. 

Suggestion: 

Ask students to identify t^^^ns they see that illus- 
trate the relationships between iwo siblings: Grace 
and Angela. How would the students describe the 
relationship between the two sisters? 




Note: 

Mientras qul Margaret esti en el grupo primario, 
tambi^n e$ mitmbro del grupo de la f ami Ha extcndida. 
Todas las otras tias, xios y primos forman parte del 
mismo grupo. 
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Justamente en ese momento sono el timbre y en seguida salio Angela 
para abrir la puerta. 

__Yo voy, — dijo ella abriendo la puerta. Una sonrisa ilumino su 
rostro cuando vie quirn era. — iTia Margaret, mi tia favorita! Entra, ies 
fantastico verte de nuevo! iEstoy muy contenta de que hayas venido! — 
Angela la alcanzo y practicamente la arrastro hacia adentro de la casa, 
abrazandola muy fuerte, — Tia Margaret, — dijo — iNuncasabras todo 
lo que te he extranado cste verano! 

-~ iAngelita, qucrida! iAl fin has vuelto a casa! INo puedes imaginar 
cuanto te hemos extranado todos! Parece que hace siglos que no te hcmos 
visto . . . . — Tia Margaret, noto Angela, todavia cxpresaba cada oracion 
en tono cxclamatorio, como lo habi'a hecho siemprc. 
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Just then the doorbell rang and Angela went flying out of the room to 
answer the front door. 

"ril get it," she called as she opened the doon A big smile crossed her 
face when she saw who it was. '*Aunt Margaret, my favorite aunt! Come 
in, it's so good to see you again! I'm really glad you could come." Angela 
reached out and practically dragged her aunt into the house, hugging her 
hard. ''Aunt Margaret/' she said, *'you'll never know how much I missed 
you this summer!" 

''Angelita, my dear! You've come home at last! You can't imagine 
how much we have all missed you! Why, it seems like just ages since 
we've seen you . . . . " Aunt Margaret, Angela noticed, was still making 
every sentence into an exclamation, just the way she always had. 
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Note: 

While Aunt Margaret is in Angela's primary group, she is 
also a member of the extended family. All other aunts, 
uncles, and cousins are also part of Angela's extended 
family. 
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Sugerencias: 

Discuta c6mo los adolescentes pueden algun^s veces 

confiarse con los parientes o con los compafieros. 

Pidales a los estudiantes que ofrezcan algunas razones 
por las cuales los acjiescentes no siempre les confian 
sus asuntos persona les a sus padres. 

Explore con los estudiantes curies son los even tos que 
pueden ser celebrados por las diferentes familias, Escrf- 
balos en la pizarra y discuta cdmo las celebraciones 
pueden diferir y por qu6. 




Tia Margaret era frecuentemente la persona a quien Angela confiaba 
sus secretes, ya fueran acerca de su novio, o problemas con una de sus 
amigas, o sus temores acerca de la escuela, su ti'a siempre lo sabia todo. 
Despues de los padres de Angela, era Tia Margaret quien consolaba sus 
penas y compartia sus alegrias. Angela sabia que su madre y su padre es- 
taban siempre dispuestos a hablar con ella y que la animaban en casi todo 
lo que hacia -pero ellos tenian tres hijos mas a los cuales prestarles aten- 
cion y Tfa Margaret no tenia a nadie mas. Habia muchas cosas que Angela 
compartia con sus padres, sus hermanas Grace y Teresa y con su her- 
manito John, pero algunas cosas solo las compartia con Tia Margaret, es- 
pecialmente ahora que Uegaba a ser senorita. 

— ^Como te fue en el verano, Angelita? cQue tal lo pasaste? Estoy 
segura de que encontraste diez pretendientes nuevos, iy no me has dicho 
nada sobre eso todavia! 

— Este verano fue fantastico, Tia, — contesto Angela con una son- 
risa, — y tii sabes muy bicn que te lo escribi todo acerca de Tom. — 
Por supuesto, no le habia dicho a Tia Margaret todo lo de Tom, lo que 
ella senti'a cuando bailaba con el, o -^uando el la besaba. Eso era algo que 
ella habia descubicrto que no quen'a compartir con nadie. En lugar de 
contestar las preguntas de su tia, cf^mbio de tema, preguntando, — 1\ 
dondc esta Tio Joe? cNo vino contigo hoy? — Entonces sc dio la vuelta y 
Uamo, -- Mama, iTia Margaret esta aqui! 

— Ah, Joe esta trabajando cl tumo de noche esta semana, — contesto, 
dandolc a su subrina un paqucte. — iPcro por supuesto, te manda todo su 
carino y . * . esto! iQueriamos dartc algo para celebrar tu regreso a casa, 
Angelita! iAbrelo! 

Angela comcnzo a romper cl papcl diciendo, — Tia Margaret, tii sabcs 
que I k) Joe y tu no Ionian que hacer esto. Ah, es un libro, ies precioso! 
Mira mama, - dijo al Icvantar cl libro, - ies un libro lleno de fotografias 
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Aunt Margaret had often been the one Angela turned to with her sec- 
rets. Whether it was about her boyfriend, how upset she was with one of 
her friends, or even her fears about school, her aunt had heard it all. After 
Angela^s parents, it was Aunt Margaret who had soothed her anger and 
shared her joys. Angela knew that her mother and father were always 
there to talk with, and they encouraged her in almost everything she did- 
but they had three other children to listen to and Aunt Margaret had 
none. There were many things Angela shared with her parents, her sisters 
Grace and Teresa, and with her little brother John, but some things 
she shared with Aunt Margaret alone, especially now that she was becom- 
ing a young woman. 

'*How was your summer, Angelita? How did life treat you? Vm sure 
you found ten new boyfriends, and you haven't told me a thing about 
anything yet!" 

**My summer was terrific. Aunt Margaret,'* Angela answered with a 
grin, **and you know very well that I wrote you about Tom!'* Of course, 
she hadn't told Aunt Margaret everything about Tom. The way she felt 
when they danced or when he kissed her wi's something she had dis- 
covered and didn't want to share with anyone. Instead of answering her 
aunt's questions, she changed the subject, asking, **And where is Uncle 
Joe, didn't he come with you tonight?" Then she turned and called, 
''Mama, Aunt Margaret is here!" 

"Oh, Joe's working the night shift this week," Aunt iMargaret an- 
swered, lianding her niece a package. "But of course he sends you his 
love . . . and this! We wanted to give you something to welcome you 
ht)nie, Angelita! Open it!" 

Angela unwrapped the package, saying, ''Aunt Margaret, you know 
you and Uncle Joe (iidn'l have to do this. Oh, it's a book, and it's beauti- 
ful! Look, Mama," she called as she held it up, "it's a book full of pictures 
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Suggestions: 

Discuss how adolescents may sometimes confide in 
members of the extended family group or in their 
peers. 

Ask students to offer reasons why adolescents oo not 
always confide certain personal concerns to their par- 
ents. 

Explore with students the various events that may be 
celebrated by different families. Write the events on the 
chalkboard and discuss how the celebrations may differ 
and why. 
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Nota: 

Ofrecer regalos es una manera de reforzar el auto- 
concepto de cada individuo en la familia. Los regalos 
pueden reflejar valores culturales y tambi^n reforzar 
las esperanzas que la familia tiene puestas en los miem- 
bros mas jdvenes. 
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del Grand Canyon! Que manera tan exquisita de darme la bienvenida a 
casa, Tia Margaret, regalarme algo que me recordara del Undo Canyon, 

— Es encaniador, Margaret, — dijo la madre de Angela, al entrar en la 
sala* Ella abrazo y beso a su cunada con carino, y agrcgo, — iSe ve que tii 
conoccs bicn a nuestra Angela por haberle comprado un libro! Ella estaria 
leyendolo aun mientras fricga los platos, si yo se lo permitiera, 

Cuando era nina, Angela frccuentemente se habia acomodado en las 
rodillas de su padre **ayudandole" a leer cl periodico. Noche tras noche 
ella habia aprendido a pronunciar las palabras r^ientras el las senalaba. 
Otra imagcn vino a su mentc cn aquel momcnto, Ella tenia tres anos 
cuando nacio su hcrmana Grace, y sc sintio muy abandonada cuando tra- 
jcron a su hermanita a la casa. Se prcguntaba por que nadie la miraba a ella 
sino solamcnte al bcbe; quizas, pcnsaba, ya no era parte dc la familia y la 
iban a sustituir con el nuevo bcbc* Entonces habian llegado sus abuclos. 
Ilabian traido regalos para cl bcbc, pcro lambien habian traido un libro 
con laminas para Angela. Si, penso, los libros habian tenido un papel 
importunlc en su vida por mucho liempo. 

— Tony y Frank y sus faniilias estaran aqui muy pronto, — estaba 
diciendo Tia Margaret, — pero yo tenia que venir temprano para tenor a 
mi sobrina para mi sola por un ralo. Dime, Angclita, ctuviste que trubajar 
mucho cstc vcrano o fueron realnicnte unas vacacioncs por las cualcs te 
pafiuron? 

- Rcalincntc fuc un vcrano muy divert ido, pero trabaje bastante, Al 
phncipio yo tregaba los platos, pero despucs dc la segunda semana, ya 
estaba sirviendo en las mesas. 

A pesar dc su sonrisa, Angela no estaba lista todavia para hablar 
de algunas de las cosas que le habian pasado en el Grand Canyon esc 
vcrano. La primera semana habi'a sido rciilmentc terrible, todo tan nuevo y 
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of the Grand Canyon! What a nice way to welcome me home, Aunt 
Margaret, to give me something that will help me remember the Canyon 
even better." 

"It's lovely, Margaret," Angela's mother said, as she came into the 
room. She hugged and kissed her sistcr-in-law affectionately, and added, 
"You certainly do know our Angela, to buy her a book! She would even 
read while she washed dishes if I'd le* her." 

As a child, Angela had frequently snuggled in her father's comfort- 
able lap "helping" him read the newspaper. Night after night she had 
learned to sound out the words as he pointed to them. Another picture 
Hashed into her mind as she stood there. She had been just three when her 
sister Grace had been born, and she had felt very neglected when her baby 
sister was brought home. She had wondered why no one looked at her, 
only the baby; maybe she wasn't part of the family anymore, maybe they 
were going to replace her with this new baby. Then her grandparents had 
arrived. I1iey had brought gifts for the bab> , but they had brought a 
picture book for Angela too. Yes, Angela thought, books had been an 
important part of her life for a long time. 

"Tcmy and Frank and their families will be over soon," Aunt Mar- 
garet was saying, "but I had to come over early and have my niece all to 
myself for a while. Yell me, Angelita, did you have to work very hard this 
summer, or was it really just a vacation that you got paid for?" 

"It really was a fun summer, but I sure worki^d. I started out washing 
dishes when I first got there, but I graduated to waiting on tables after the 
second week." 

In spite of her smiles, Angela wasn't ready yet to talk about some of 
the things that had happened to her at the (irand Canyon that summer. 
The first week had been really dreadful, with everything so new iuid so 
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Note: 

Gift giving is a way of reinforcing the se/f-concept of 
individuals within the family. The gifts may reflect 
cultural values and may also be used to reinforce the 
expectations that the family has of a younger member. 
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Note: 

La narracidn de las experiencias de Angela en el Grand 
Canyon refleja c6mo ella se sentfa objeto de la discrimi' 
nacion por razones Arnicas. Explique que este senti- 
miento puede producirse en cualquier otra circunstancia 
en la que sintamos que no estamos preparados para una 
labor determinada o si se piensa que la habilidad nece- 
saria para realizar un trabajo esta fuera de nuestra 
capacidad. 



tan difcrcnte a lo que ella estaba acostumbrada en su hogan Todo era ex- 
trano . • • si, extrano. Al principio parecia que le habian dado a ella el tra- 
bajo de fregar platos porque era chicana, y estaba muy enojada porque ni 
siquiera le habian permitido tenor la oportunidad de ponerse a prueba, 
Estaba segura de que la administracion la habia empleado solamente para 
tener una ayudante en la cocina. Pero entonces, durante su segunda se- 
mana en el trabajo llcgo otra muchacha. Se llamaba Jane y era de Pennsyl- 
vania. Ella no era chicana, pero la habian puesto a fregar platos con 
Angela, La semana siguiente habian puesto a Angela a poner las mesas y 
Jane se habia quedado en la cocina todo el verano. Recordando todo esto, 
Angela se dio cuenta de que sus semanas en la cocina no habian sido, des- 
pues de todo, por problemas de prejuicio. Ella ciertamente se habia sen- 
tido herida cuando penso que si lo eran. 

— iTodo el verano en el Grand Canyon! — se maravillo Tia Margaret, 
Ella hablaba como si su sobrina estuviera preparandosc para irse en vez de 
cstar de regreso a casa. Y cntonces pidio mas detalles. — tHabian muchos 
animales salvajes? tTuviste oportunidad de bajar al fondo del Canyon en 
mula? ^Que tal fue? 

— Todos bajamos la segunda o tercera semana, Tia — contesto 
Angela. — iNo puedes imaginarte la humcdad y el calor que hace alli! 
Hicicron que la temperatura calurosa dc arriba te pareciera fresca. 





The narration of Angela's experience at the Grand 
Canyon reflects how she perceived herself being the 
object of discrimination because of her ethnic back- 
ground. Explain that this feeling may occur in other 
settif^gs if we feel unprepared for a task or if the skills 
necessary to do a job are thought to be beyond our capa- 
bilities. 



Note: 
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different from what she was used to at home. It had all been strange • • • 
yes, strange. At first it had seemed that they had given her the job of 
washing dishes just because she was Chicana, and she had been angry 
because they hadn't even given her a chance to prove herself. She was sure 
that even the hotel management had hired her just to have kitchen help. 
But then, during her second week at work, another girl had arrived. Her 
name was Jane, and she was from Pennsylvania. She wasn't Chicana, but 
she was assigned to wash dishes right along with Angela. The week after 
that, Angela had been assigned to setting tables and Jane had stayed in the 
kitchen all summer. Looking back, Angela knew that her weeks in the 
kitchen had not been the result of prejudice after all, but she had certainly 
been hurt when she had thought they were. 

**A whole summer at the Grand Canyon!" Aunt Margaret marveled. 
She talked as if her niece were preparing to leave instead of just coming 
home. Then she demanded more detail. 'AVere there lots of wild animals? 
Did you get a chance to take the mule pack trip down to the bottom? 
What was it like?" 

"A bunch of us went down the second or third week. Aunt Margaret," 
Angela answered. "You couldn't even imagine how hot it is down there, 
and so humid! It made even the hoi weather at the top seem cool." 



CO 



ERIC 
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Nota: 

Cuando Angela usa la palabra "prejuicio" no estd usada 
en el mismo contexto que cuando se refena a la situ- 
acion de fregai platos. La palabra que Angela debfa 
haber usado era "parciaL" Haga que los estudiantes 
busquen las definiciones de estas dos palabras y las 
comparen. 



— iAh, pcro tuvistc mucha suerte dc tener esa oportunidad! — dijo 
la tia de Angela. — Angelita, tu tiencs mucha sucrte, iercs muy inteli- 
gente y muy bonita tainbien! 

— Esos son prejuicios tuyos, Tia Margaret, — replico Angela riendose. 
— Yo no soy muy bonita, aunque quisiera serlo. Pero yo tengo mucha 
suerte, en eso tienes razon. — Ella hizo que su madre participara en la 
conversacion, preguntandole, — cTe acuerdas, mama, cuando fuimos 
a hablar con la senorita Thompson a la escuela y ella me sugirio que 
solicitara el trabajo? Fue una suerte que ella pensara en mi y tuve tambicn 
la suerte de que tii y papa me permitieran solicitarlo. Los padres de mi 
mejor amiga Maria nunca le hubicran permitido solicitar un trabajo tan 
lejos dc su casa. 

— Claro que me acuerdo, Angela, — contest© su madre. — Tu sabes 
lo nerviosa que yo cstaba, hasta lleve un cuademo para poder anotar 
toda la informacion sobre el trabajo. 

Angela se acordo de pronto dc lo avergonzada que ella se habia sen- 
tido de la manera de que su madre iba vestida. Ella habia tenido la es- 
peranza de que la conversacion fuera corta y su madre pudiera irsc rapida- 
mente para la casa. Mirando su ropa, limpia pcro vicja y el sucter deshila- 
chado que llcvuba, Angela cstaba segura de que sus amigos iban a reirse de 
su madre y de ella. Ahora . . . bueno, ella habia canibiudo durante el 
verano y sabia que su madre hacia lo nicjor que podia. Las risas de sus 
amigos no tcnKin importancia despues de todo. 

— La senorita Thompson es la que sabc de los trabajos para el verano 
en los parqucs nacionales, le cstaba explicando la madre de Angela a su 
cunada. - Ella sabia como solicitarlos y ella penso que nuestra Angela 
podia obtencr uno de los trabajos — ly tu puedes ver que bien lo hizo! — 
Ella le sonrio a su hija mayor y sus ojos brillaron con orgullo. 

- Si', ella lo hi/o,— dijo Tia Margaret. — Pero Angelita, yo cstoy 

t)0 



"Oh my, but you were lucky to have such an opportunity!" gushed 
Angela^s aunt* "Angelita, you are lucky to be so smart, and so beautiful, 
too!*' 

"Ah, youVe prejudiced. Aunt Margaret," Angela replied with a laugh. 
"Tm not beautiful, even though I wish I was. I am lucky, though. You're 
right about that." She turned to draw her mother into the conversation, 
asking, "Do you remember. Mama, when we went in to talk with Miss 
Thompson at school and **he suggested that I try for this job? I was lucky 
that she thought of me and I was lucky you and Papa were veiling to let 
me apply. My best friend Maria's parents would never have let her apply 
for a job so far away from home!" 

"I certainly do remember, Angela," her mother answered quietly. 
"You know how nervous I was, I even took a writing tablet along so that 
I could write down everything about the job." 

Angela remembered suddenly how embarrassed she had been by the 
way her mother had been dressed. She had hoped that they could get all 
the talking over with quickly so that mother could go home. Looking 
at her clothes, clean but old, and the threadbare sweater she wore, Angela 
had been certain that her friends would only laugh at her mother and at 
hen Now . . . well, she had grovm up some over the summer, and she knew 
that her mother had been doing her best. Her friends' laughter didn't 
count for much anymore. 

"Miss Thompson is the one who knew about the summer jobs at 
national parks," Angela's mother was explaining to her sister-in-law. "She 
knew how to apply and she thought that Angela could get one of the 
jobs. And you can see she did!" She smiled at her eldest daughter, and 
her eyes shone with pride. 

"Yes, she did," said Aunt Margaret. "But Angelita, I'm sure you 
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Note: 

When Angela uses the word 'prejudice'^ here, it is not 
in the same context as in the dishwashing situation. 
In fact, the word Angela should have used is ^'biased/' 
Have the students look up definitions for these two 
words and compare. 
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Notas: 

Hagales notar que con frecuencia los apodos son sehales 
de carina o del reconocimiento de rasgos fisicos o 
habilidades (e.g., Flaco, Guero o Zurdo). Otras veces 
los apodos tienen una connotacidn negativa que el 
individuo asf aoodado rechaza. En algunas culturas 
los apodos pueden serfalar rasgos negativos; sin embargo 
son usados como muestras de carifio. 

La forma en que nos vemos a nosotros mismos en 
distintas situaciones es un proceso que cambia con- 
stantemente y que afecta nuestra personalidad y la 
forma en que apreciamos a los demis. 

Sugerencia: 

Haga que los estudiantes discutan el uso de apodos 
entre familia yamigos. 



scgura de que tii echabas dc menos a tu familia everdad? Nunca te habias 
ido tan lejos de casa, tno? Por supuestu tu echabas de menos a Grace y a 
Teresa y a John. 

— Si, yo mc scntia muy sola hxu todos ustedes, — le dijo Angela. 
— Al principio fue verdaiieramente male, pero dcntro de poco tenia alia 
otra gran ^familia,' Tia Margaret. Al poco tiempo todos eramos muy 
buenos amigos y nos divcrtiamos muchisimot Ahora yo les echo de 
menos. — Sonrio y entonces anadi6> — A pesar de eso lo mejor del vcrano 
fuc regrcsar a casa. Es magnifico estar de regreso aqui con mi verdadera 
familia* 

Angela rccordo a Tammy, que habia sido su mejor amiga durante 
todo el vcrano. "Angie" era como Tammy y la mayoria la habian 
llamado-no '^Angela" o **Angelita" como la llamaba su familia. Tammy la 
habiu convcncido que caiitara en la primera fogata que hicieron y Angela 
habiu cscogido la cancion "My Way." Ella hasta la habia cantado en 
cspanol y a todo cl mundo parecia habcrlc gustado. Despucs ella habi'a 
cantado rcgularmentc cn las fogatas que cclebraban dondc todo cl mundo 
cantaba las cancioncs que habian aprcndido cn casa. Ella sc habia sentido 
muy orgullosa dc su hcrcncia mcxicanu y dc su conocimiento dc la Icngua 
cspanol a. 

Rccordandt) lo desmauada que sc habia sentido en la primera fogata, 
Angela pcnso una \cz mas lo bueno que era cstar cn casa. Aqui no tcni'u 
que prcocuparsc dc si debia huccr ulgo o no, pucs sabia lo que sc csperaba 
dc cllu. Era agrudablc cstar dc vuclta con su familia y volvcr a la antigua 
rutina. 

Aun las cosas nucvas cn cl vccindario Ic parecian familiarcs. El mural 
que habian pintado cn la parrd dc la licnda dc la csquina era nucvo,pcro 
las cosas que cstaban rcprcscntadas alli le eran familiarcs. En cl altavoz del 
parquc locaban nucvas cancioncs, pero la musica y cl ritmo dc las can- 
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missed your family, didn't you? Why, you Vc never really been away from 
home before, have you? Of course you^d miss Grace and Teresa and 
John/* 

'*Yes, I was lonesome for all of you,** Angela told her. ''At first it was 
really bad, but I soon had a big 'family' there, too. Aunt Margaret. We 
were all good friends before very long, and we had lots of fun. Now I miss 
them." She laughed at that and then added, ''Even so, the best part of the 
summer was coming home! It's good to be back here again with my real 
family.*' 

Angela remembered Tammy, who had been her best friend all sum- 
mer. **Angie'* was what Tammy and most of the others at the Canyon had 
called her-not **Angela" or ^'Angelita" the way her family did. Tammy 
had been the one who had urged Angela to sing at the first campfire and 
Angela had chosen the song '^My Way." She had even sung it in Spanish— 
everyone had seemed to like it, too. After that Angela had taken her turn 
regularly at the campfires where everyone sang songs they had learned at 
home. She had been very proud of her Mexican heritage and her knowl- 
edge of the Spanish language. 

Remembering how awkward she had felt at that first campfire, Angela 
thought once more how good it was to be home. Here she didn't have to 
worry about whether she should do something or not because she knew 
what was expected of her. It was comfortable to be back with her family 
and the old routines again. 

Kven the new things in the neighborhood seemed familiar to her. The 
mural that had been painted on the wall of the corner store that summer 
was new, but the things it pictured were familiar to her. New songs were 
playing on the loud-speaker at the park, but the sounds and the rhythms 
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Notes: 

Point out that nicknames are frequently terms which 
show affection or indicate physical traits or skills (e.g.. 
Slim, Blondie, or Lefty h In other cases, nicknames may 
have negative connotations which the nicknamed indi- 
vidual rejects. In some cultures, nicknames may point to 
negative features of an individual, but nevertheless are 
used as terms of endearment. 

How we perceive ourselves is a process that is con- 
stantly changing as we have different experiences, 
and it affects our personalities and the way we appre- 
ciate others. 

Suggestion: 

Have students discuss the use of nicknames among 
family and friends. 
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Sugerencias: 

Compare los sentimientos de Angela cuando ella estd 
con su familia (grupo primario) y cuando ella estaba 
con otros (grupos secundarios) fuera de su propia 
familia y grupo 6tnico. 

^Habrfa crecido la personalidad y auto-concepto ae 
Angela si ella se hubiera quedado en casa con su familia 
y su grupo etnico en lugar de haberse ido al Grand 
Canyon? Defiendan sus contestaciones. 
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ERIC 



Clones le sonaban familiares. Y ademas, por supuesto, habialas cosas que 
ella siempre habia conocido: los grupos de vecinos que pasaban a su lado 
por las calles; el ir a misa con toda su familia, y las carreras precipitadas 
en el ultimo momento para Uegar a tiempo; las ultimas palabras que les 
decia su padre a todos cada noche, "Que duerman bien, mis peque- 
nos,** eran siempre las mismas, noche tras noche y ano tras ano. 

Ella sabia que habia cambiado durante el verano y que el resto de su 
familia habia cambiado tambien. Su madre se veia mas bonita de lo que 
ella la habia recordado; Grace escuchaba mejor musica en la radio; y 
Teresa realmente estaba creciendo- iella iba a estar en el septimo grado el 
ano proximo! John . . . bueno, John era todavia su hermanito. El todavia 
no se interesaba en las muchachas, todavia pateaba su pelota de fiitbol en 
la cocina y todavia habia que recordarle que se lavara las manos antes de 
comer. A ella le hacia feliz ver que al menos una persona no habia cam- 
biado mucho durante los tres meses que ella habia estado fuera de casa. 

Angela todavia lament aba haber hecho Uorar a John la ultima semana 
antes de que ella se fuera para el Grand Canyon, pcro ella tenia que reirse 
cuando se acordaba de lo que habia pasado. El no se habia propuesto 
haccr ningun dano cuando trajo "su'* serpientc a casa, apesar dc eso ilas 
seri>icntes no dcben estar en las cusas! Este verano ella habia aprendido 
que aun las serpicntes pucden ser bcUas, despues de todo, ellas formaban 
parte de la vidu en cl Canyon. Pero ella todavia no lamentaba el habcrle 
ordenado a John que se Uevara la serpiente fuera de la casa. Y ahora se 
prcguntaba que animal escogeria la proxima vez. 
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were the same as the ones she had grown up with. And then, of course, 
there were the things she had always known: the waves of neighbors as 
they passed her on the street; going to mass with her whole family, and 
the inevitable last-minute rush to get there on time; her father*s last 
words to all of them each evening, "Sleep well, my little ones,'* which 
never changed from night to night or from year to year. 

She knew that she had changed over the summer, and the rest of her 
family had changed too. Her mother seemed more beautiful than she had 
remembered; Gracie was listening to better music on her radio; and Teresa 
was really groA^ing up— she'd be in the seventh grade next year! John . , . 
well, John was still her little brother. He still had no interest in girls, 
was still kicking the soccer ball in the kitchen, and he still had to be 
reminded to wash his hands before he ate. It made her happy to see that 
at least one person hadn't changed too much during the three months 
she'd been away. 

She was still a little sorry for having reduced John to tears that last 
week before she had left for the Canyon, but she had to laugh as she re- 
membered what had happened. He hadn't meant any harm when he had 
brought **his" snake home, but even so, snakes did not belong in houses! 
This summer she had learned that even snakes could be beautiful. After 
all, they were a fact of life around the Canyon. But she still wasn't sorry 
she had ordered John's snake out of the house. She wondered what 
sort of beast he'd pick for his next pet. 
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Suggestions: 

Compare Angela's feelings when she is with her family 
(primary group) and when she was with others (secon- 
dary groups) outside her own family and ethnic group. 

Would Angela's personality and self -concept have im- 
preyed as much had she stayed home with her family 
and ethnic group and not gone to the Grand Canyon? 
Defend your answers. 
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En ese momento, su papa Uego a casa, por la puerta de atras, como de 
costumbre. — tDonde esta todo el mundo? — pregunto quitandose la 
chaqueta. — Un hombre que vuelve a casa de su trabajo debe ser recibido 

por su familia iAh, aqui estan! — sonrio ampliamente y extendio sus 

brazos al entrar en la sala, besando a cada uno de sus hijos y dandoles un 
abrazo para expresar su carino. — Margaret, es magni'fico tenerte aquf 
para celebrar con nosotros. Pero yo creia que Tony y Frank iban a venir 
con sus familias tambien. cDonde estan? — ^ Justamente en ese momento 
sono el timbre de la puerta y su papa se apresuro a abrirla. 



er|c;i 
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Just then her father arrived home— through the back door, as usual, 
**Where is everyone?" he called, taking off his jacket, "A man just home 
from work should be welcomed by his family! • • .Ah, here you all are!" 
He smiled broadly and held out his arms as he came into the living room, 
kissing the children and giving each a hug to make them feel special. "So, 
Margaret. It's good to have you celebrating v^ith us, but I thought Tony 
and Frank and their families were coming too. Where are they?" Just then 
the doorbell rang and her father hurried over to open it. 
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Sugerencias: 

Haga una lista con nombres mencionados en la historia 
y asfgnelos al grupo primario o secundario de Angela. 

^C6mo contribuyeron el grupo primario y grupos 
secundarios al desarrollo de la personalidad y auto- 
concepto de Angela? 

Haga que cada estudiante compare $u$ propios grupos 
primarios y secundarios y c6mo cada grupo influye en 
el desarrollo de su personalidad y auto^oncepto. 




— Tony — grito, al abrir la puerta. — IQue giisto verte, hermano! lY 
tu, Juana, que bonita luces! Que bueno que hayan venido. — Los abrazo a 
los dos al entrar con sus hijos. 

Los I ICS abrazaron a Angela carinosainente y muy pronto todo el 
mundo estaba hablando y riendo al mismo tiempo. Entonces sono de 
nuevo el timbre y su tio Frank y su familia entraron. 

Angela sc sonreia con alegria. — iRealmcnte estoy en casal — se dijo 
a SI misma. Esta vez la familia estaba celebrando su regreso, pcro ella 
rccordaba muchas otras noches durante las cuales todos se habian leunido 
solamente para disfrutar de la compania de la familia-la vcrdadcra cc- 
lebracioii para ellos era poder estar todos juntos. 

Era agradablc cstar dc nuevo en casa y ahora con la nueva perspectiva 
que ella habia adquirido durante el verano, sabia que muy pronto tendria 
que hablar seriamente con sus padres. Ella tenia que hacerles saber que su 
**hijita'' habia crecido mucho en los tres ultimos mescs. Ella habia cm- 
pezado a hacer planes para su futuro, pero qucria que su familia tomara 
parte en csos planes y en cualquier otra cosa que ella dccidicra hacer. 
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*Tony,'' he cried as he opened the door. "Good to see you, Brother! 
And Juana, how beautiful you look! It was j^ood of you to come." He 
hugged them both as they came through the door with their children. 

Angela was engulfed by her aunt and uncle's embraces, and soon 
everyone was smiling and talking at once. Then the doorbell rang again 
and her uncle Frank and his family poured in. 

Angela smiled with delight. 'Tm really home!" she told herself. This 
lime the family was celebrating her return, but she could remember many 
other nights when they had all come together just to enjoy life and one 
another's company- the real celebration to them was in being together. 

It was good to be home. With the perspective she'd acquired over the 
summer, Angola knew ♦hat soon she'd have to sit down and have a real 
talk with her parents. She'd have to let them know that their **littlc girl" 
had done a lot of growing up in the last three months. She was starting to 
make plans for her future, but she wanted her family to be a part of those 
plans, and of whatever she chose to do. 

ERIC 
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Suggestions: 

List all the names that are mentioned in the story 
and assign them to either Angela's primary or secondary 
group. 

Hov^ do the primary group and secondary groups con- 
tribute to the developn)ent of Angela's personality and 
self-concept? 

Have each student compare his or her own primary 
and secondary groups and how each influences the 
development of his or her personality and self -concept. 



ACTIVIDADES 



Actividad 1 

Igual que Angela en el ensayo, tu ticnes ciertos valores y creencias. 
Haz una lista de tres cosas en las cuales creas firmemente acerca de ti 
mismo, de tu familia, del mundo y de las personas en general (puedes se- 
leccionar especificos grupos nacionales, raciales o etnicos), 

a. cEstan basadas estas creencias en el sentido comun, en la observa- 
cion, o en que? Busca el origen de cada una de las creencias y des- 
cribe las evidencias que tienes para cada una de ellas. 

b. Basaiidote en la evidencia que tienes ahora, Screes que seguiras 
pensando igual durante los proximos cinco anos? ^Por que lo 
crecs? 

Actividad 2 

EI cuento y la discusiones en la clasc ban revelado algunas cosas sobre 
Angela que quizas formen parte de tu propia experiencia. Piensa con 
cuidado y contert^ las siguicntes prcguntas. 

a. ^En que forma ercs tu un scr unico c individual? 

b. ^En que forma tc ayudan las rclaciones con otras personas (lo 
que cU )s tc diccn con palabras o con hcchos) a dcterminar cl 
curso dc tu propia vida? 

c. ru tienes la/os legales y gcnctlcos con los micmbros dc tu fa- 
milia. cQuc lazos comuncs crees tii que tc uncn a otras personas? 
^CofiiO sc cstablccicron csos vinculos? ^Por que? 

d. cCuaJes son las cosas importantcs que tu crees que c^tan com- 
pletamentc fuera dc tu control? cPor que lo crees? cQue puedes 
hacer para cambiar cua situacion? 
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ACTIVITIES 



Activity 1 

Like Angela in the case study, you have a set of values and beliefs. List 
three things you believe strongly about yourself, your family, the world, 
and people in general (you may select specific national, racial, or ethnic 
groups). 

a. Are these beliefs based on common sense, obsc^ation, or what? 
Trace the origin and describe the evidence you have for each 
belief. 

b. Based on the evidence you now have, do you think that your 
beliefs will remain unchanged for the next five years? Why do 
you think so? 

Activity 2 

The short story and the class discussions revealed some things about 
Angela that may also be part of your experience. Think carefully and 
answer the following questions. 

a. In what ways arc you a unique and ind.^idual person? 

b. How docs your interartion with other people (v^^hat others tell 
you with their words and actions) help you to determine tiie 
course of your own life? 

c. You have genetic and legal bcmds with members of your family. 
What common bonds do you feel you \ave with other people? 
How were these bonds established? Why do you feel this way? 

d. What important things do you feel are reallv completely out of 
>oui control? Why do you think so? What can you do to change 
this situation? 



e. Basandote cn tu expcriencia personal, cita dos fracases que hayas 
tenido recientemente y dos exitos. Explica como ocurricron. 

f. tQuc es lo que realmentc tc gusta haccr? ^Por que? ^Con cuanta 
frecucncia lo haccs? 

g. <iTc considcras totalmente franco? ^Dcscas serlo? ^En que as- 
pcctos considcras que no ercs complctamentc '*real" con la 
gentc? ciQuc cambios, si hay algunos, considcras necesarios? ^Por 
que? 

Actividad 3 

Kn otra hoja dc papel, copia el siguiente diagrama. For cada miembro 
dc tu farnilia, escribe cuatro caracteristicas importantes que pertenecen a 
cada una de las tres categorias (fisicas, intelectualcs y emocionales). Deja 
suficiento espacio para las respuestas. 



Madre 


FiSICAS 


INTELECTUALES 


EMOCIONALES 








Padre 








Hermana 








Hermana 








Hermann 








Hermano 








Otro 
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e* From personal experience, list two recent failures you have had 
and two successes. Explain how they happened. 

f* What do you really enjoy doing? Why? How often do you do 
it? 

g. Do you think of yourself as being fairly open with people? Do 
you want to be? In what ways do you think you are less than 
fully **rear* with people? What changes, if any, do you find 
nccessar^^ ^ Why? 

Activity 3 



On a separate sheet of paper, copy the following chart. For each 
member of your family, write four important characteristics that pertain 
to each of the three categories (physical, intellectual, and emotional). 



Mother 


PHYSICAL 


INTELLECTUAL 


EMOTIONAL 








Father 








Sister 








Sister 








Brother 








Brother 








Other 
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Actividad 4 

Del diagrama anterior, icual de estas caracteristicas importantcs com- 
partes con los miembros de tu familia? iCon cuales miembros? 

a. Despues de haber smotado las caracteristicas que cornpartes con 
ellos, ^que cfecto crees que tu familia nuclear ha tenido en tus 
actitudes y tus creencias? tComo ban influido en tu vida? 

b. ^Que cfecto crees tu que tus parientes (tias, tios, primos, etc) 
ban tenido en tus actitudes y cn tus creencias? ^Como ban 
influido ellos en tu vida? 

c. iQue papcl ticnc la gente fucra de tu familia extendida en tu 
vida? 



Actividad 5 

Piensa cn las tres ctapas de tu vida que aparecen cn lo siguiente y trata 
de describir tus scntimientos acerca de las trcs areas de identificacion per- 
sonal presentadas y como ayudaron el desarrollo dc tu auto-concepto, 

a. A los scis anos, <ic6mo te sentias accrca de lo siguiente? 

1) Identificacion con cl papel de tu sexo, 

2) I^s personas que tiencn un origen etnico difercnte al tuyo. 

3) Tu habilidad para comunicarte con las demas personas. 

b, A los doer anos, tcomo tc sentias acerca dc lo siguiente? 

1) Identificacion con el papel de tu sexo, 

2) Las personas que ticnen un origen etnico difercnte al tuyo, 

3) Tu habilidad para comunicarte con las demas personas. 
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Activity 4 

From the completed chart, which of these important characteristics 
do you share with members of your family? Which members? 

a. Having listed these shared characteristics, what effect do you 

feel your nuclear family has had on your attitudes and beliefs? 

How have they been an influence in your life? 
b* What effect do you think your extended family (aunts, uncles, 

cousins, etc.) has had on your attitudes and beliefs? How have 

they been an influence in your life? 
c. What role do people outside of your extended family play in 

your life? 

Activity 5 

Think about the three stages of your life listed below and try to des- 
cribe your feelings about the three important areas of personal identifi- 
cation presented and how they helped develop your self-concept. 

a. At age six, how did you feel about the following? 

1) Your sex-role identification. 

2) People of ethnic backgrounds different from yours. 

3) Your ability to communicate with people. 

b. At age twelve, how did you feel about each of these areas? 

1) Your sex-role identification. 

2) People of ethnic backgrounds different from yours. 

3) Your ability to communicate with people. 
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c. Ahora mismo, ecomo consideras estas areas de identidad? 

1) Identificacion con el papd de tu sexo* 

2) Las personas que tienen un origen etnico difcrente al tuyo, 

3) Tu habilidad para comunicarte con las demas personas, 

Actividad 6 

Describe lo mejor que puedas la forma en que tus companeros, tu reli- 
gion, la escuela y otras instituciones han influido en tu conducta y la han 
formado. cHay algun conflicto a causa de las diferentes influencias? 
cQuc clase de presiones cjcrcc sobre ti cada uno de los diferentes grupos 
actualmente? cComo pcrcibcs estas presiones? cComo has resuelto estos 
conflictos? 



c. At your present age, how do you view these areas of identity? 

1) Your sex-role identification. 

2) People of ethnic backgrounds different from yours, 

3) Your ability to communicate with people. 

Activity 6 

Describe as best you can the ways in which your peers, religion, 
school, and other institutions have influenced and shaped your beh*ivior. 
Have there been any conflicts arising because of these different influ- 
ences? What kinds of pressures do you feel from each of these groups 
now? How do you perceive these pressures? How have you resolved the 
conflicts? 



EXCURSIONES 



Excursion 1 

Nuestros grupos etnicos nos imponen una variedad de valores. 

a. Haz una llsta de por lo menos cinco de los valores mas impor- 
tantes en tu grupo etnico aun cuando tu no estes de acuerdo con 
ellos. 

b. cCon cuales de csos valores no estas de acuerdo? <iCuales valores 
e ideas nuevas has aceptado en su lugar, y como Uegaste a esa 
decision? 

Excursion 2 

Haz una lista dc los grupos primarios y sccundarios a los cuales per- 
tcncccs. 

a. tKn que forma te sicntes unido a cstos grupos y dcpendcs dc 
cllos? 

b. tCon cual dc cstos grupos tc sicntes mucho mas unido? 

c. tCual dc los grupos cs mas importantc para ti, y por que? 

Excursion 3 

Usando tantos clement os como tc sea posiblc dc la Excursion 1 y la 
Excursion 2, sclccciona un programa dc television que tenga como tcma 
situacioncs familiarcs. Elige a un joven dc la fainilia que sea dc tu mismo 
scxo y anota lo que tu crccs que esa persona csta expcrimentando. 

Escribe una composicicSn dcscribicndo lo que ha pasado y compara las 
experiencias dc esa persona cou lo que tu habrias hecho en situacioncs 
similares. Explica a que causas atribuyes tu las difcrencias en la conducta, 
si cs que hay alguna. 
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EXCURSIONS 



Excursion 1 

Our individual ». thnic groups impose a variety of values on us. 

a. List at least five of the most significant values in your ethnic 
group, even if you don't agree with them. 

b. With which of the values listed do you disagree? What new values 
and ideas have you accepted in their place, and how did you 
arrive at your decision? 

Excursion 2 

List the primary and secondary groups to which you belong. 

a. vVhat loyalties do you feel to each of these groups? 

b. To which group is your loyalty the strongest? 

c. Which group is the most important to you, and why? 

Excursion 3 

Using as many elements as possible from Excursion 1 and Excursion 2, 
select a current television program dealing with family situations. Pick a 
young member in the family of your selection who is of the same sex as 
yourself and take notes related to what you think that young person is 
experiencing. 

Write an essay describing what happened and compare the young per- 
son's experience to what you would do under similar circumstances. Ex- 
plain to V hat you attribute the differences, if there are any. 
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LISTA DE LECTURA SUGERIDA 



Bcrkowitz, L Adolescents Grow In Groups. New York: Brunncr/Mazcl, 
1972. 

Explica la influencia que los grupos coetaneos tienen en el desarrollo 
de la personalidad do un individuo. 

Forehand, Garlic A.; Homer, A.J. Psychology for Living. New York: 
McGraw-Hill, 1977. 

Un texto de secundaria bien escrito e ilustrado que cubrc los con- 
ccptos basicos del comportamicnto humano y el desarrollo humano 
con enfoquc en la adolescencia y los anos adultos. Cubre las perccp- 
cioncs visuales, las difcrcncias individuales, las rclaciones interpcr- 
sonalcs, la socializacion, la interaccion social, el prcjuicio y la salud 
mental positive 

Gcrgcn, Kenneth. The Concept of Self. New York: Holt, Rinchart and 
Winston, 1971. 

Un rcpaso cxcclcntc dc invcstigacioncs rccicntcs sobrc como se dcs- 
arrolla y manticne cl auto-conccpto. 

Schutz, William C. Here Comes Everyone. New York. Harper and Row, 
1971. 

Explora cl movimicnto del **encucntro" como una cultura en si 
misma. Enfoca la importancia de estar conscicntc del cucrpo como 
un ingrcdicnte en los **cncucntr()S*' y una clave indicando como nos 
sentimos. 

Strang, Ruth. The Adolescent Views Himself: A Psychology of Adoles- 
cence. Ncv/ York: McGraw-Hill, 1957. 

La adolescencia como un pen'odo para cl desarrollo dc una imagen 
propia, la mayor lucha sicndo la de impulsos mtemos contra demandas 
ambicn talcs. 
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SUGGESTED READING LIST 



Berkowitz, I. Adolescents Grow in Groups. New York: Brunner/Maitel, 
1972. 

Explains the influence that peer groups have on the individual's 
personality development. 

Forehand, Gurlie A., and Homer, A. ]. Psychology for Living. New York: 
McGraw-Hill, 1977. 

A well-written and illustrated high school text covering basic concepts 
of human behavior and human development with a focus on adoles- 
cence and the adult years. Covers visual perceptions, individual dif- 
ferences, interpersonal relationships, socialization, social interaction, 
prejudice, and positive mental health. 

Gergen, Kenneth. The Concept of Self New York: Holt, Rinehurt and 
Winston, 1971. 

An excellent review of current research on how self-concept is devel- 
oped and maintained. 

Schut/, William C. Here Comes Everyone. New York: Harper and Row, 
1971. 

Explores the encounter movement as a subculture in and of itself. 
Centers on the importance of bodily awareness as a vital ingredient in 
encounters and a key to how we feel. 

Strang, Ruth. The Adolescent Views Himself: .1 Psychology of Adoles- 
cence. New York: McGraw-Hill, 1957. 

Adolescence viewed as a period of the development of the self-image, 
the major struggle being that of inner urges versus environmental 
demands. 
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Pantos principales: 

1, Los grvpos coetineos proveen las caractensticas de 
las actitudes y el comportamiento y tambiin proveen 
ooortunidades de escoger situaciones que ayudan en 
el desarrollo de la personalidad. 

2. Los grupos coetineos son an factor may importante 
en el desarrollo de la identidad del adolescente (el 
auto^oncepto), 

3, Los grupos coetineos cambtan durante la vida. 

4. Los sfmbolos, el lenguaje, la alimentacidn y los 
estilos de vida son fuentes de identificacidn en los 
grupos coet4neos, 

Notas: 

El estudio del grupo es acerca de grupos coetaneos, Una 
actividad muy util seria pedir que los estudiantes escri- 
ban una lista de los diferentes grupos, o asociaciones a 
que pertenecen o han pertenecido. Estos, en general, 
son grupos coetineos. 

Una definicion comun de grupo coetineo es unaasocia- 
cidn o grupo de gente que usualmente esta definido por 
edad, grado o estado social. 
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REFLEXIONES 



La busqueda de la indcpendcncia dc un individuo y el conocimicnto 
dc SI mismo comicn/a en la ninez y continua hasta los anos adultos. A 
medida que los ninos crecen, ellos empiezan a darse cuenta de que existen 
valores importaiites ademas de los que han aprendido de los adultos. 
Uesde la ninez, individuos dc la misma edad, el mismo sexo, y la misma 
hcrcncia ctnica o religiosa, formaii grupos. Talcs grupos sc llamuji grupos 




REFLECTIONS 



The struggle of an individual for independence and self-awareness 
begins during childhood and continues into adulthood. As children grow 
older they begin to realize that there are important values besides those 
they have learned from adults. From childhood on, individuals of the 
same age, sex, ethnic or religious background, form groups. Such groups 
are called peer groups and are composed of individuals who can relate to 
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Major Points: 



1. Peer groups provide behavioral and attitudinal charac- 
teristics and provide for choice-maldng situations in 
personality development. 

2. Peer groups are a very important factor in the devel- 
opment of the adolescent's identity (self-concept). 

3. Peer groups change throughout a lifetime. 

4. Symbols, language, food, and lifestyles are sources 
for identification in peer groups. 

Notes: 

Group study is about peer groups, A useful activity to 
lead up to the case study would be to have students 
list the many groups to which they belong or have 
belonged. These are usually peer groups. 

A common definition of peer group is an association or 
group of people usually defined by age, grade, or status. 
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coetaneos y son compuestos por individuos que puedcn rclacionarse unos 
a otros por medio de un proposito, una idcntidad y un sistema de valorcs 
comunes. Un individuo puede pertenecer a varios grupos coetaneos 
diferentes en forma de clubes, sociedades secretas o grupos de intereses 
mutuos (grupos que comparten, por ejemplo, un interes en el baile, la 
musica o la fotografi'a). 

Los jovcncs pasan gran parte de su tiempo con grupos coetaneos dc 
los cuales aprenden cosas talcs como el liderato, la justicia, la lealtad, los 
ideales y relaciones entre micmbros del grupo. Los individuos en un grupo 
aprenden a conformarse o aceptar aquellos papeles, costumbres y reglas cs- 
tablecidas por su grupo coctaneo. Al pertenecer a un grupo particular los 
individuos tambien tienen que portarse dc una manera aceptable para los 
otros miembros. Esta conformidad a mcnudo prepara al individuo a acep- 
tar, a veccs inconscientemente, a vcces de mala gana, las normas de la so- 
cicdad adulta. 

La mancra como un individuo se ve a si' mismo, dcpende no solo dc 
como los otros lo tratan, sino tambien dc haber logrado algo en la vida y 
dc saber que uno es capaz. A medida que uno es mayor, se aumenta la ne- 
ccsidad de saber que uno ticne un papcl que haccr, que sc tiene un lugar 
cn la socicdad, y particularmcnte, que sc pucde haccr algo util y que valga 
la pcna. Todo esto impiica que una persona cs capaz dc aceptar la cn'tica y 
que pucdc, con madurcz, coniparar sus actos con sus normas e ideales. 

Aunquc cl pertenecer a grupos coetaneos cambia durante la vida, las 
cxpcriencias con un grupo coctaneo anterior puedcn afcctar al individuo. 
Kl regrcsar a un ambicntc familiar y cl vcr rostros familiarcs despues dc 
una larga auscncia pucdc cvocar recucrdos carinosos dc actividadcs, valorcs 
y actitudcs compartidos. Por otra parte, tal rcgrcso pucdc crcar scnti- 
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each other through a shared purpose, identity, and value system. An indi- 
vidual may belong to several different peer groups in the form of clubs, 
secret societies, or special interest groups (groups who share, for example, 
an interest in dance, music, or photography). 

Young people spend much of their time with peers from whom they 
learn about such things as leadership, justice, loyalty, ideals, and group 
relations. Individuals in a group learn about conforming to or accepting 
the roles, customs, and rules established by th r peer group. In belonging 
to a particular group, individuals must also behave in a manner acceptable 
to other members. Conformity of this sort often prepares individuals to 
accept, sometimes unwittingly, sometimes grudgingly, the standards of 
adult society. 

The individual's sense of self comes largely from the way others treat 
him or her, but it also comes from actual accomplishment and feelings 
of competence and self-confidence. As one gets older, it becomes increas- 
ingly important to know that one has a role to play, that one has a place 
in society, and particularly that one can do something useful and worth- 
while. All this implies that a person is capable of accepting criticism and 
can increasingly measure actions against his or her standards and ideals. 

Although peer group membership changes throughout one's lifetime, 
past peer group experiences may have a great effect on an individual. 
Returning to a familiar place and seeing familiar faces after being gone 
several years may evoke fond memories of shared activities, values, and 
attitudes. On the other hand, such a return may create feelings of doubt 
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mienlos de duda e inquietud. Aun le puede causar al individuo que dude 
de sus propios valores y que se pregunte por que su vida es diferente 
comparada con la dc sus viejos amigos. 

En la siguientc historia, una joven tiene que contender con sentimien- 
tos opueslos al cncontrarsc de nuevo con viejos amigos. Despues de un 
ano de trabajar y estudiar paleontologia en Italia, Rosalie, una joven de 
veinlitres anos, rcgrcsa a casa en el verano para visitar a sus padres. 

% 
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and anxiety* It may even cause the individual to question his or her own 
values and why his or her life is different from that of former friends. 

In the story that follows a young woman mus* contend with con- 
flicting feelings as she reacquaints herself with friends from the past. 
Rosalie^ a young woman twenty-three years of age, returns home to visit 
her parents for the summer after a year of working and studying paleon- 
tology in Italy. 
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— tViste la carta? 

— tCual carta? eQuien va a saber que estoy aqui?~ dijo Rosalie. 
— Llego la semana pasada. Esta en la mesa — dijo su madre. 
Rosalie la tomo. — Gracias. 

La carta era una invitacion a la primera reunion de todos sus com- 
paneros de la escuela secundaria. Hacia ya cinco anos que ella se habia 
graduado, y ella habia cambiado mucho. Kl tirmpo ticne su forma muy 
particular de cambiar a la gente y a los lugarrs. 

— Sera muy bonito ver a mis viejos amigos otra vcz. tQuc habran 
hecho en estos ultimos cinco anos? — penso ella. 

De rcpcnte sc sintio incomoda. No sabia si los amigos se acordariaii 
de ella. tLd iban a reconocer ahora? 

Mas tarde, mientras se lavaba las maxios para ccnar, vio su cara en el 
espejo del banc. tHabria cambiado su apariencia? tHabn'an cambiado 
sus amigos? — Yo se que he cambiado. tComo habran cambiado ellos? 

Cuando al fin llego el dia, Rosalie fue en coche a la reunion. Paso 
por las mismas calles que tomaba el autobus de la escuela antes. Se dio 
cucnta de que los edificios parecian habcr cambiado de alguna manera. 

Cuando entro en el salon dc recrco, la orquesta estaba tocando la vieja 
cancion de la escuela secundaria. cancion le dio una nostalgia inevi- 
table. Antes dc que ella pudiera orientarsc bien, la llamaron de una mesa. 

— iRosalie! ^Rosalie Rodino, ercs tu realmente? iNo puedo creer 
que tu estcs aqui! — Rosalie rcconocio la voz inmediatamente. Era Steve, 
su viejo novio de la escuela secundaria. Se acerco a la mesa y vio a Juanita, 
su companera de csquiar, junto a Steve. — Ven aca — dijo Steve, — dcja- 
mc abrazarte. 
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'•Did you sec the letter?" 

"What letter? How would anyone know I'm here?" said Rosalie. 
"It arrived last week. It's on the table," said her mom. 
Rosalie picked it up- "Thanks." 

The letter was an invitation to her first high school class reunion. 
It had been five years since she had graduated, and she certainly had gone 
through a lot of changes. Time always has a way of changing people and 
places. 

"It will be really nice to see my old friends again. I wonder what 
they've been up to these last five years?" she thought. 

Suddenly a feeling of apprehension came over her. She wondered if 
anyone would remember her. Would her friends still recognize her? 

Later, as she was washing her hands for dinner, she saw her face in the 
bathroom mirror. Had her appearance changed? Had her friends changed? 
she wondered. "I know I've changed. I wonder how they've changed?" 

When at last the day arrived, Rosalie drove to the reunion. She took 
all the old streets that the school bus used to take; she noticed that the 
buildings were not quite the same. 

The band was playing the old high school song as she entered the 
recreation hall. A feeling of nostalgia went through her; the song brought 
back old memories. Before she could find her way around the hall, some- 
one from a nearby table called her name. 

"Rosalie! Rosalie Rodino, is that really you? I can't believe that you 
are really here." Rosalie recognized the voice immediately. It was her high 
school boyfriend, Steve. She walked over to his table and saw her old 
skiing partner, Juimita, sitting with him. "Come here," Steve said. "Let 
me give you a hug." 
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Notas: 

Durante lo$ afios sesenta, muchos adnlescentes usaban 
el cabello largo y la chaqueta alestilo Nehru, identificin- 
dose ellos mismos con los ''Beatles, " 

Una de las /nuchas cosas que los jdvenes tienen en 
comCin es la mOsica, A veces sus preferencias por la 
mOsica representan un modo ficil de identificar a 
ciertos grupos. 

Haga que los estudiantes seleccionen mOsica o discos 
de su propio coleccidn que, segOn su parecer, se pueden 
identificar a ciertos grupos. 

Algunas veces los jdvenes se casan para alcanzar algOn 
nivel de importancia entre sus amigos. Ser miemhro de 
un grupo coetineo resulta tambi6n en cierto nivel de 
importancia. 
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Juanita se puso de pie y beso a su aniga, preguntandole, — Rosalie, 

lit acucrdas de mi? 

tComo podn'a olvidarte? — dijo Rosalie mientras se abrazaban. 

Steve les prcgunto a Juanita y a Rosalie si quen'an algo de beber. 
Las dos contestaron que si. Steve dio unos pasos y luego volvio como si 
se hubiera olvidado Je algo. — A proposito, Rosalie, tsabias tu que 
Juanita y yo estamos casados? 

— No, no lo sabia-pues los felicito de todo corazon — dijo Rosalie. 

Rosalie y Juanita se sentaron. Rosalie noto que se sentaron en las mis- 
mas sillas plegables que habi'an usado cuando eran estudiantes en la escuc- 
la secundaria. Algunas cosas nunca cambian, penso Rosalie. Habi'a otras 
personas en la mesa, unas de las cuales reconoci'a pero se habi'a olvidado 
de sus nombres por completo. Cuando Steve regreso con los refrescos, 
present© a Rosalie a los demas. 

La orquesta empezo a tocar la musica que era popular cuando ellos 
estaban en la escuela secundaria. Steve le pidio a Rosalie que bailara con 
^1. — Por los viejos tiempos — dijo el. 

Al levantarse, miro a Juanita y Ic prcgunto, — dMc prcstas a Steve 
para este baile? 

Juanita se rio y dijo — iComo no! 

Kn la pista de bailc, Rosalie se sorprendio dc lo bien que rccordaba cl 
mode en que bailaba Steve. Al mirar a su alrcdedor, Rosalie rcconocio a 
mas dc sus viejos amigos. Muchos de ellos se vei'an tan diferentes. Ella 
pcnso — Como han cambiado. No hace tanto que los vi y ya parccen 
otros. 

Mientras bailaban, Steve se puso a charlar dc su familia. — ^Juanita y 
yo tcnemos dos hijos, un nino y una nina. Espcrainos tencr el tercero muy 
pronto. 



Juanita stood and kissed her old friend, saying, **Rosalie, do you re- 
member me?** 

"How could I forget you!** Rosalie said as they hugged each other, 
Steve asked Juanita and Rosalie if they wanted something to drink. 

They both answered yes. Steve started to walk off, and then turned 

around as if he had forgotten somethmj;, **By the way, Rosalie, did you 

know that Juanita and I were married?** he said, 

*\No I didn't know that-but congratulations to both of you,** Rosalie 

said. 

Rosalie and Juanita sat dovm, Rosalie noticed that they sat on the 
same metal folding chairs that they had used when they were in high 
school. Some things never change, thought Rosalie, There were a few 
other people at the table, some of whom looked familiar but whose names 
she had forgotten. When Steve returned with the drinks, he introduced 
Rosalie to them. 

The band started to play the music that had been popular when they 
were in high school, Steve asked Rosalie to dance with him, **For old 
times sake/* he said. 

y\s she started to get up, she turned to Juanita and asked, **Can I 
borrow Steve for this one Jance?** 

Juiinita laughed and said, '*It*s all right with me.** 

On the dance floor, Rosalie was surprised about how well she re- 
membered the way Steve danced. Looking around, Rosalie recognized 
more of her old friends. Some of them h)oked so different now. She 
thought, **rhey*ve changed and yet, it hasn't been that long since I saw 
them last.** 

As they danced, Steve began to talk about his family, ^'Juanita and I 
have two children, a boy and a giri. We hope to make it three pretty 
stH)n.** 
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Notes: 

During the sixties many young people wore long hair 
and Nehru jackets, patterning themselves after the 
Beatles. 

One of the many things that young people share in 
common is music. Sometimes music preferences are a 
convenient way of identifying vi/ith a certain group. 

Have students select music or records from their own 
collections which they feel could be identified with 
certain groups. 

Sometimes young people get married to achieve some 
group status. Peer groups give people status, too. 
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Notas: 

£l grupo coetineo provee oportunidades para aprender 
cdmo comportarse entre gente de la misma edad o de 
diferentes edades. 

Los grupos coetineos en las escuelas secundarias tienen 
una influencia tremenda sobre los estudiantes. Parece 
c/aro. Sin embargo, mucha gente como maestros, padres 
de familia y algunos estudiantes, son a la vez bene- 
ficiarios y vtctimas de la influencia de estos grupos. 

Explique a los estudiantes su modo de vestirse o com- 
portarse cuando usted estuvo en la escuela secundaria. 
Ens^ffeles su anuario, si usted quiere. 

Di'gates que sus grupos coetineos tenian una gran influ- 
encia en su vida. Esto ayudari a comprender que los 
grupos coetdneos exigen ciertas formas de conformidad, 
por ejempio, modos de vestir o hablar. 
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- IQue bueno, Steve! tQue nombres les pusieron? 

— El nino se llama Mark, como su abuelo. La bebe se llama Harriet, 
como una de las tias favoritas de Juanita. 

— Has de estar may orgulloso de ellos — ella replico. 

Si-los adoro-pero nos mantienen may ocupados — confirmo 

Steve. 

Steve quen'a saber de la vida de Rosalie. — Y tii, cque has hecho de tu 
vida? 

— He estado excavando — dijo ella. 

Steve se sorprendio de su contestacion. — eHas estado que? 

Ella se rio. — Estoy trabajando para la Universidad de Newhall como 
paleontologa. He tenido la oportunidad de viajar a algunos de esos lugares 
que habiamos estudiado en aquella clase aburrida de historia, tie acuer- 
das? — ella pregunto. 

— Hombre, nunca se me olvidara de que siempre llegabas tarde porque 
cstabas aiites en la clase de educacion fisica— - el dijo. Estaban riendose 
cuando la musica se termino. 

La conversacion en la mesa se enfoco en los ninos, todos los probiemas 
y la alcgria dc criarlos. Rosalie escucho pero no dijo nada. Realmenle.no 
sabia que decir, y empezaba a sentirse incomoda. EUa no era ni madre, y 
ahora ni siquiera pensaba en el matrimonio ni en tener una famiUa. Le 
interesaba tanlo su trabajo que no tenia tiempo para pensar en casarse. 
Despues de media hora con el mismo K-na, Ic parecio que ya no tenia 
mucho en comun con estos queridos amigos de antano. 

U orquesta dejo de tocar a las diez de la noche y Celia Miranda, la 
presidente de la clase, paso al microfono. Cclia les dio la bienvenida a to- 
dos y luego anuncio que diez personas habian sido seleccionadas para 
pasar al microfono para contar todo lo que les habi'a pasado durante los 
ultimos cinco anos dcsde que se graduaron. Rosalie se quedo pensando en 
quicn iri'a a hablar. 
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"That's great, Steve! What did you name them?'* 

"We named the boy Mark, after his grandfather. The baby is Harriet, 
after one of Juanita's favorite aunts." 

"I bet you are very proud of them," she replied. 

"They're fine kids but they keep both of us terribly busy," he said. 

Steve was curious about her life. "What have you been doing with 
yourself?" 

"I've been digging," she said. 

Steve, surprised by her reply, said, "You've been what?" 

She laughed, ''Vm working for Newhall University as a paleontologist. 
I've had the opportunity to travel to some of those places that we used to 
read about in the dull history class wc had together, remember?" she 
asked. 

"Boy, I'll never forget how you were always late because you had 
P.E. the period before," he said. They were both laughing wh^n the music 
stopped. 

The conversation at the table was centered on children, all the prob- 
lems and joys of bringing up children. Rosalie listened but said nothing. 
Quite truthfully, she didn't know what to say, and she was beginning 
to feel out of place. She was not a mother and she wasn't even thinking 
i^bout marriage or a family yet. Her work interested her so much that she 
had no time to think about getting married. After half an hour on the 
same subject, she began to feel that she no longer had much in common 
with these old and dear friends. 

The band stopped playing at ten p.m. and Celia Miranda, their senior 
(lass president, came to the microphone. Celia welcomed everyone to the 
party, and then she announced that ten people had been selected to come 
up to the microphone and tell what had happened to them in the last five 
years since graduation. Rosalie sat quietly wondering who would speak. 
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Notes: 

The peer group provides opportunities to learn how to 
interact with people of the same or different ages. 

Peer groups in high schools exert tremendous influence 
on all students. This seems to bean obvious point How- 
ever, many people like teachers, parents, and other 
students are both benefactors and victims of peer group 
influence. 

Discuss with your students the modes of dress or be- 
havior that were popular when you were in high school. 
Show them your yearbook ptetures, if you like. 

Tell them that your peer groups in school exerted a 
great influence on you. This would help you work up 
to the fact that peer groups demand some forms of 
conformity, such as ways of dressing or speaking. 



131 



28 



Nota: 

Algunas veces ser aceptado en an grupo quiere dear 
pasar por algunos ritos o iniciaciones. Los jdvenes que 
participan en los deportes dentro de la misma escuela 
may a menudo tienen que realizar taroas may especiales 
para poder participar en el equipo. (Clubes sociales, 
fratcrnidades o agrupaciones femeniles, etc.) 

Sugiera una investigacidn de ritos desagradables en la 
miciacidn requerida por este tipo de organizacidn, 
D I gales que estos ritos ya no estin de moda; son repri- 
midos y estin oficiaJmente censurados. 
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Se fijo en Steve con Juanita a su lado, y se sentia un poco perpleja, 
como si no supiera realmente lo que sentia. — IQue diferente es la vida de 
ellos! Supongo que seria bonito tener ninos y un hogar como Steve y 
Juanita. Se vcu n felices. — Luego penso — tFelices? — Se detuvo en esta 
palabra y se dio cucnta de que ella tambien habia sido muy feliz durante 
los ultimoe cinco anos. Le encantaba su trabajo. Habia viajado y habia 
visto muchos paises diferentes. Y aun mas importante habia trabado amis- 
tad con gcnte que tenia los mismos intereses que los suyos. 

Sin embargo, en este momento Rosalie se sentia muy apartada de sus 
nuevos y viejos amigos. Ya no estaba tan segura de lo que pensaba, sentia^ 
ni creia. La reunion Ic parecio extrana, como un sueno incomodo. Algo 
Ic parecia cxtrano pcro no sabia exactamente lo que era. Hubo una epoca 
en la que sus compancros de la escuela secundaria habian sido tan intimos 
amigos que represenlaban la parte mas halagadora de su vida, pero ahora le 
parccia como si no los hubiera conocido nunca. 

Ella tenia la imprcsion de que ya no formaba parte de este gi*upo. En 
bastanlcs aspeclos cslaba mucho mas a gusto con los nuevos amigos que 
habia hccho en Europa. Rosalie sc sentia confusa y perpleja, como si no 
fuera parte de este grupo de gentc. — cPor que me siento asi? cSe sen- 
liran asi mis compancros? — penso. 

La voz de Celia intcrrumpio sus pensamienlos. Estaba ahora presen- 
lando a uno de los viejos amigos de Rosalie, David Miller. Este camino 
hacia el microfono. Todavia era el mismo. David empezo a hablar de lo 
que habia hecho dcsde la graduacion hace cinco anos* Mienlras el hal)laba, 
Rosalie recordo el viaje de esqular que hicieron juntos en el segundo ano. 

Le pregunto a Juanita si lambien ella recordaba el primer viaje de 
esquiar. Juanita dijo que si. Luego ella y Rosalie piaticaron de la nieve, de 
cuando los dedos de los pies y de las manos se les congelaban, de las con- 
tusiones, de los golpes que sc daban en las carreras y las burlas que se 
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She looked at Steve and Juanita sitting next to her and felt somewhat 
perplexed and unsure of her feelings. **What a different life they have! 
I suppose it would be nice to have children and a home like Steve and 
Juanita. They seem happy/' Then she thought, **Happy?" She stopped at 
that word, and thought how she, too, had been extremely happy in the 
last five years. She really loved her work. She had traveled and seen many 
different countries, and even more importantly she had met new people 
who had the same interests as she had. 

However, at this moment Rosalie felt very far away from her new 
friends and the old ones. She was no longer quite sure of what she 
thought, felt, or believed. The class reunion seemed strange, like a bad 
dream. Something was wrong, but she couldn't quite put her finger on it. 
At one time, her high school friends h.ni been close to her and so much a 
part of her life, but now it seemed that she barely knew them any more. 

She didn't feel that she was part of this group any more, at least not 
in the same way she felt about the new friends she had made in Europe- 
Rosalie felt confused and ill at case. More than anything, she basically felt 
out of place, as if she didn't belong at all with this group of people. "Why 
do I feel this way? I wonder if my high school friends feel the same way?" 
she wondered. 

Celiacs voice interrupted her thoughts. She was just introducing one of 
Rosalie's old friends, David Miller. He walked to the microphone. He still 
looked tlie same. David began to tell about the five years since his gradu- 
ation. As he spoke, Rosalie remembered the skiing trip the sophomore 
class had gone on toj^ether. 

She asked Juanita if she also remembered their first skiing trip. Juanita 
said that she did. She and Rosalie then talked about the snow, the fro/.en 
fin!s;ers and toes, the bruises, and the teasing. It had been so much fun. 
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Notes: 

Sometimes, getting accepted into a group means going 
through some rites of initiation. Young men and women 
who are in intramural sports often have to do some 
special task in order to become part of the team. (Social 
clubs, sororities, fraternities, etc.) 

Suggest some research in the initiation or hazing rites 
required by these types of organizations. Tell students 
that hazing rites are out of vogue, discouraged, and 
officially censored. 
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hacian una a la otra. Todo habia sido tan divertido. Rosalie recordaba que 
se demoro tres dias en aprender a bajar de la loma para novicios sin caerse. 
Recordo como Juanita habia sido la primera cn trabar amistad con ella y 
que de»pues de aquel viaje, el resto de los companeros tambien la acep- 
taron como parte del grupo. Y ahora, ver a David de nuevo y escucharlo 
hablar mientras ella estaba en compania de Steve y Juanita, la hizo sen- 
tirse mas mtima con sus viejos amigos otra vez. Sin darse cuenta, la 
reunion conmovio profundamente sus sentimientos. 

— iEh! a proposito, iqnc paso con tu buen amigo Frank? — ella 
pregunto, 

Steve contesto — I Ah! entro al servicio militar en cuanto se graduo. 
Se fue a Vict Nam, Ahora es bombero. 

— No le has dicho la mejor parte todavia — dijo Juanita, y continue 
— ^te acuerdas de Donna? 

— ^Donna Blakely? — Rosalie pregunto. 

— Esa misma — rcplico Juanita. — Bueno, Frank y Donna se casaron 
cl ano pasado, 

— ^Quicrcs dccirmc que Frank se caso con ella despues dc habcrla 
despreciado tanto? Rocuerdo que el dcci'a siempre que ella era fea, flaca y 
que tenia una voz muy chillona — Rosalie dijo, sorprendida. 

— Ahora viven cn el pueblo. Hay que ver lo enamorados que cstan. 

Kstas noticias le rccordiron su ultimo ano dc escuela y como las 
muchachas hablaban de sus aspiraciones de casarse y como se iban a diver- 
tir en cuanto terminaran la escuela. Ella recordo que en aquel entonces, 
ella tambien habia pcnsado casarse. Penso — Supongo que me habria 
casado si yo hubiera continuado salicndo con Steve. — Que extrano Ic 
parecio cso ahora. 




Rosalie remembered that it had taken her three days to learn how to come 
down the beginners' hill without falling. She remembered how Juanita 
had really been the first one to make friends with her and that after that 
trip the rest of the crowd had also accepted her as one of the group. 
Seeing David again, and hearing him talk while she was sitting next to 
Steve and Juanita, made her feel closer to her old friends again. Without 
realiiiing it, she had been profoundly moved by the reunion. 

"By the way, whatever happened to F;ank, your good buddy?" she 
asked. 

Steve ai\swered, "He went to Viet Nam, but now he's a fireman." 
"You haven't told her the good part yet," said Juanita. She con- 
tinued, "Remember Donna?" 

"Donna Blake ly?" Rosalie asked. 

"That's the one," replied Juanita. "Well, Frank and Donna were 
married last year." 

"You mean to tell me that Frank married her after the way he talked 
about her? I remember that he used to say that she was homely, skinny, 
ai\d that her voice squeaked," Rosalie said surprised. 

"They live in town now. You should see how much in love they are." 

This news brought back to her those times in her senior year and how 
all He girls would talk endlessly about their ideas and hopes of being 
married or about how much fun they were going to have after they 
finished school. At that time she had wanted to get married, she re- 
membered. She thought, "I suppose 1 might have gotten married if Steve 
and I had stayed together." How strange all of that now seemed. 
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Dcspues dc graduarse, no paso mucho tiempo con Steve, especial- 
mente despues de descubrir la paleontologia. Un di'a en la biblioteca, 
habi'a conocido a Veronica Fisher, una estudiante de paleontologia en la 
Universidad de New Haven. Veronica se iba cada verano a varias regiones 
del pais para excavar fosiles y algunas veces viajaba a Euro^ a. Ese verano, 
al excavar un deposito de conchas fosiles fucra de la ciudad, llevo a 
Rosalie con ella. 

Desde ese di'a, Rosalie se entusiasmo por la paleontologia y decidio 
matricularse en la universidad para estudiarla. Termino sus estudios en 
cuatro alios y se graduo. Pero mientras realizaba sus estudios, perdio con- 
tacto con sus companeros de secundaria. Despues de graduarse, paso su 
primer afio en Italia trabajando en una excavacion. Le gustaba su trabajo y 
quen'a quedarse alia otro ano, pero su madre se enfenno y Ila tuvo que 
regresar a casa. 

Es extratio — penso — he sido parte de muchos grupos-primero, 

mi familia, luego mis companeros de la secundaria, luego mis companeros 
universitarios y por fin mis colegas en las excavacion es. Todos me han sido 
importantes; todos me han dado algo. Todos me han dejado con un senti- 
miento de dignidad y carino. Todos me han respaldado y respetado. Lo 
mejor es que hemos compartido la vida juntos. 

Cclia llamo al siguiente orador. Rosalie oyo su nombre. No pudo creer- 
lo. Dc repente, se puso nerviosa, y en cierto modo tenia micdo. 

- -No te caigas ahora, tonta — se dijo a si mismar— o jamas podras 
perdonartelo.— Pero Steve y Juanita la animaron y no tuvo dificultad cn 
caminar hasta la plataforma. Finalmcnte, ya calmada, describio algunas dc 
sus aventuras en Kuropa y U) conlenta que estaba con su nuevo cmplco. Al 
terminar su historia, Ics explico lo mucho que se habi'a divertido en la reu- 
nion y juntarse otra vez con viejos y buenos amigos. Cuando termino, 
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After graduation she had found little time for Steve, especially after 
she discovered paleontology^ One day at the library, she had met Veronica 
Fisher, a paleontology student at New Haven College, Veronica went away 
every summer on paleontological digs to different parts of the country, 
and sometimes she traveled to Europe, That summer, when she was help- 
ing to uncover a larg^ bed of fossil shells located just outside of town, she 
took Rosalie with hen 

Rosalie was hooked on paleontology from that day on and decided to 
go to college and study it. She finished all her course work in just four 
years and then graduated. But, while in college, she lost contact with her 
high school friends* Then she spent her first year after graduation in 
Italy, working at an excavation. She enjoyed the work and would have 
stayed there another year, but her mother became ill and she had to 
return home. 

**It's strange," she thought, "iVe been part of so many groups— first 
my family, then rny friends in high school, then my friends in college, and 
finally my co-workers at the digs. They have all been important to me; 
they have all given me something. Basically, they have all made me feel 
good and worth something. The nicest thing is we have all shared a part of 
our lives together."' 

Celia introduced the next speaker. Rosalie heard her name. She 
(H)uldn't believe it. Suddenly, she felt nervous and a little frightened. 

*'l)on't fall down now, dummy," she said to herself, **you'll never 
be able to live it down," But Steve iuid Juanila encouraged her and she 
had no trouble making it to the stage. Finally calming down, she der- 
cribed some of her adventures in Europe and how excited she was about 
her new job. At the end of the talk, she explained how much she had 
enjoyed the reunion and meeting with old friends again. When she stopped 
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Sugerencias: 

Cuando los estudiantes terminen de leer el ensavn 

iCdmo se sin tier on? 
iSe sintieron: 

Tfmidos? 

Asustados? 

Eno/ados? 

Perdidos? 

Inadecuados? 
iPor qui se sintieron de ese modo ? 

Otro modo de investigar en el ensayo seria pedir a los 
Sir'"' ''^^^^'^^''^^ / hagan una li^a de ios 
^WA • /'/rfa/e^ que citen el p4rrafo y luego que es^ 
X^^eZ "'^^ sen'tlZ ese 

Luego organice una discusidn. 

^Jn^il^J'^l^'^'''''^''^' com/?5re^ sus listas para ver si 
esm de acuerdo unos con otros. 
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ca.. no pudo „sp.ra,. Uego a U m«a, .odav.'a no segum de lo que senfa. 

-- B,e„ hecho, Rosalie- dijo Steve. -Me imagino que tienes una 
v.da fascnante. Lo unico que yo escarbo son hierbas.-rls se ric "on 
,arde. Rosaiic se junto con otros de sus vicjos con,pafleros do 
lase. Se d,o cuenta de que algunos se hab.'an quedado a ttabajar en la ciu- 

stl ' ""^ - ^ ""--dad. Le 

orpro„d,o darse cuenta de que sus viejos amigos es,uvien,n tan intercsa- 
dos on e desarroUo de su vida. EUa .„s hab.a so^rcndido n,ucho 

Lstaba contenta de haber venido a la reunion. Pas6 e, ...to de >a noche 
KK^eada de vejas an,.stades, hablando con elios del pasado. Esa noche, 

cl futuro. Ahora compartimos nucstros recueidos. 
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speaking, she was almost out of breath. She made it back to her table, still 
a little unsure of what she felt. 

"Good going, Rosalie,'* Steve said. 'That sounds like a very exciting 
life. 1 he only things I dig up are weeds." They all laughed, 

I^ter on in the evening, Rosalie met more of her old classmates; some 
had stayed to work in the town, and others had gone away to college. She 
was surprised to find out how many of them were interested in what had 
become of her. She had certainly surprised them. 

She was glad she had come to the reunion. She spent the rest of the 
evening getting reacquainted and talking about the old days with her old 
high school friends. That night, she thought, **We used to shiu*e our hopes, 
our lives, and so many plans for the future. Now we share our memories." 
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Suggestions: 

When students complete reading the case study asic them 
if they have ever been in a similar situation. 

Have they ever felt out of place with a group of people? 

What did they feel? 
Did they feel: 
Shy? 

Frightened? 

Angered? 

Lost? 

Inadequate? 
Why did they feel this v\my? 

Another way of debriefing the case study would be to 
ask students to identify and list the many sections of 
the case study where Rosalie feels some emotion. Ask 
the students to cite the situation and then write down 
what emotion they think she was feeling at that time. 

Then have a discussion. 

Have the students compare some of their listings to see 
if there is some agreement. 





ACTIVIDADES 



Actividad 1 

(iCuales son algunas dc las cosas especialcs que tii y tus amigos intimos 
ticncn en comun? Primero, haz una lista de las cosas que tu crees que 
ticncs en comun con un amigo intimo, Luego, ensenaselo a tu amigo para 
que los dos puedan comparar las cosas que tiencn en sus listas. Esta activi- 
dad Ics ayudara a cntender que una de las caracten'sticas la amistad 
intima y de los grupos coetaneos es que muchas veces compaiten intereses 
similares. 

Actividad 2 

Como Rosalie, al crcccr, cambiamos de unos grupos coetaneos a otros, 
Algunas veces es intcresante proyectar hacia el futuro y haccr una lista 
de planes o descos sobre lo que se hara cinco anos despues de graduarse. 

Ilaz una lista dc clubes, uniones, organizaciones profesionales, grupos 
especialcs de gcntc a los que te gustaria perteneccr cinco anos despues de 
graduarte, dTendras el mismo grupo dc amigos que ticnes ahora? tPor que 
lo crees asi? 

Actividad 3 

cA cuantos grupos coetaneos difcrcntcs pertenecio Rosalie dcsde que 
cmpezo la cscuela secundaria? cComo le fueron importuntes estos grupos? 
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ACTIVITIES 
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Activity 1 

What are some of the special things that you and your close friends 
have in common? First, make a list of the things you think you have in 
common with a close friend. Then, show it to your friend so that you two 
can compare the items on your lists. 

This activity should help you to understand that one of the character- 
istics of close friendships and peer groups is that they often share the same 
or similar interests. 

Activity 2 

Like Rosalie, we all change some of the peer groups with which we 
identify as we grow older. Sometimes it is interesting to project ourselves 
into the future and make some plans or wishes about what we will do five 
years after graduation. 

Make a list of clubs, unions, professional organizations, special groups 
of people, or other organizations you would like to belong to five years 
after you graduate. Will you still have the same group of friends as you 
have now? Why do you think so? 

Activity 3 

To how many different peer groups had Rosalie belonged since she 
started high school? How were these groups important to her? 
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Actividad 4 

tComo han cambiado los grupos coctaneos de Rosalie en cinco anos? 
Describe por que piensas que los grupos coetancos cainbiaron* 

Actividad 5 

tComo crecs que los grupos coetaneos de Rosalie contribuyeron al 
desarrollo de su personalidad y su auto-concepto? 




Activity 4 

How have Rosalie's peer groups changed in five years? Describe v/hy 
you think her peer groups have changed. 

Activity 5 

How do you think Rosalies peer groups have contributed to the 
growth of her personality and self-concept? 
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EXCURSIONES 
Excursion 1 

Casi toda ciudad o pueblo pequeno en los Estados Unidos tiene un 
Club de Leones o un Club Optimista o diguna otra organizacion similar. 
Khz lo nccesario para visitar alguna de sus reuniones, Quizas tu maestro o 
un paricntc o arnigo sea miembro de tal organizacion, Preguntales si per- 
mitcn visilas en sus juntas. 

Preguntales esto: tCuales son los requisitos para ser socio? ^Tienes 
que haber pertenecido a un grupo especial antes de que te acepten como 
socio? ^Cuales son algunas de las cosas que el grupo hace durante la reu- 
nion que indiquen que son miembros de ese club? cCuales son algunas de 
las reglas especiales que los miembros tienen que adoptar para pertenccer 
al club? Haz una presrntacion oral o escrita de lo que hayas encontmdo. 

Excursion 2 

Quizas t(\ formes parte dc un grupo especial. ^Que ccremonia especial 
tuvistc que cjecutar antes de scr considerado socio? Escribe algo corto 
sobre el asunte y entrcgaselo a tu maestro. 

Excursion 3 

Si ya eres miembro de algun club u organizacion social, cquc hacen de 
especial los socios entrc si que significa para ti algo digno de ser miembro? 
Escribe una composicion corta sobre este lema y entrc gasela a tu maestro. 




EXCURSIONS 



Excursion I 

Almost every city or small town in the United States has a Lions Club 
or an Optimist Club or similar organizations. Make arrangements to visit a 
meeting. Perhaps your teacher or a relative or a friend is a member of such 
an organization. Ask them if they would allow you to visit one of their 
meetings. 

Find out these things: What are the requirements for membership? Do 
you have to be a member of a special group of people before you can be 
considered for membership? What are some of the things that these 
people do at their meetings that indicate that they are members of a club? 
W^hat are some of the special rules or regulations that members have to 
follow to belong to the club? Make an oral or written report of your 
findings. 

Excursion 2 

Maybe you are a member of a special group. What special ceremony 
did you have to perform before you were considered a member? Write a 
short essay on this topic and turn it in to your teacher. 

Excursion 3 

If you arc a member of a club or a social organization, what special 
things do members do for each other that makes belonging to that organi- 
zation something special foi you? Write a short essay on this topic and 
turn it in to your ^oacher. 




Excursion 4 



Describe los grupos coetaneos en que has participado en los ultimos 
cinco anos. iComo han influido en tu auto-concepto? ^Como han cam- 
biado tus grupos coetaneos? cQue diferencias ves entre la influencia de tus 
padres (el grupo primario) y la de tu grupo coetanco (el grupo secundario) 
en el desarroUo de tu personalidad? tComo piensas que cambiaran tus 
grupos coetaneos en los proximos cinco anos? tPor que cambiaran? 
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Excursion 4 

Describe the peer groups to which you have belonged in the past five 
years. How have they influenced your self-concept? How have your peer 
groups changed? What differences do you see between the influences of 
your parents (primary group) and peers (secondary group) in developing 
your personality? How do you think your peer groups will change in the 
next five years? Why will they change? 
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LISTA DE LECTURA SUGERIDA 



Amick, Robert G. y Brennecke, John H. Psychology: Understanding 
Yourself. Beverly Hills: Benziger Bruce and Glenco, Inc., 1975. 
Una discusion de los conceptos basicos de psicologia y la relacion del 
individuo con el mundo. Usa un lenguaje simple y definiciones mar- 
ginales cuando el uso de expi :siones tecnicas no se puede evitar. 
Incluye actividades creativas y utiles para aplicaciones practicas de los 
conceptos aprendidos. 

Bern, Daryl J. Beliefs, Attitudes and Human Affairs. Belmont, Calif.: 
Brooks/Cole, 1970. 

Un ensayo personal sobrc como establecemos y mantenemos nuestras 
creencias y actitudes. Un capitulo, "Ensayo de una ideologia incon- 
sciente, entrenando a la mujer a que conozca su lugar," demuestra 
las actitudes sutiles que se usan para obligar a las mujeres a desem- 
penar un papcl tradicional. 

Biggs, J.B. Information and Human Learning. Glenview, IlL: Scott, 
Foresman and Co., 1971. 

Un libro lucido y entretenido que describe cl aprendizaje, la forma- 
cion de conceptos, la motivacion, la personalidad y el dcsarrollo 
mentai. 

Erikson, Erik. Childhood and Society. 2nd ed. New York: W.W. Norton 
and Co., 1963. 

Describe la succsion del dcsarrollo humano dcsdc la infancia hasta la 
mucrtc. El capituk 17 explica cn dctallc las ocho etapas del hombrc. 

Gregory, R.L. The Intelligent Eye. New York: McGraw-Hill, 1973. 
Explora las unicas y j.i^cinantcs cualidadcs dc la perccpcion humana. 
Contienc muchas ilusl\ . iones c ilasioncs y tambien incluye anteojos 
dc papcl para ilusf *aci(mcs cstereoscopicas dc terccra dimension. 



SUGGESTED READING LIST 



Amick, Robert G., and Brennecke, John H. Psychology: Understanding 
Yourself. Beverly Hills: Benziger Bruce and Glenco, Inc., 1975. 
Discussion of the basic concepts of psychology and the relationship of 
the individual to his or her world. Uses simple language and marginal 
definitions when technical expressions cannot be avoided. Includes 
creative, helpful activities at the end of each chapter for practical 
application of the concepts learned. 

Bem, Daryl J. Beliefs, Attitudes and Human Affairs. Belmont, Calif.: 
Brooks/Cole, 1970. 

A personal essay on how we establish and maintain our beliefs and 
attitudes. One chapter, "Case Study of a Nonconscious Ideology: 
Training the Woman to Know Her Place," demonstrates the subtle 
attitudes used to bind women to a traditional role. 

J^iggs, J.B. Information and Human Learning. Glenvicw, 111.: Scott, 
Forcsman and Co., 1971. 

A lucid, entertaining book that discusses learning, concept formation, 
motivation, personality, and cognitive development. 

Krikson, Krik. Childhood and Society, 2nd cd. New York: W.VV. Norton 
and Co., 1963. 

Describes the seqv ..cc of human development from infancy to death. 
Chapter 1 7 explain m detail the eight stages of man. 
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EL CRUCERO 



Pantos prtncipales: 

/. La confiama entre dos personai: es establecida por 
medio de hablar y compartin 

2, Las amistades personates estin basadas en el estable- 
cimiento de confianza entre dos personas, 

3. Que se haga I'ntima una amistad o no depende del 
grado de confiama establecida ft. tre dos personas. 

Sugerencias: 

Pida que dos estudiantes hagan el papel de Art y Joe. 
Sena conveniente escoger a dos estudiantes Que no 
ternan poner a la vista su$ emociones; esto ayudard 
a explicar las puntos principales. 

Dependiendo del nivel de lectura de su clase a del nivel 
de interns desarrollado a travds del ensayo, escoj'a cu4ndo 
le gustarfa pedirles a los estudiantes que partidpen en la 
discusidn de preguntas proyectadas al final del ensayo, 

Pfdoles que lean todo el ensayo de una sdia vez, Despuds 
de que lo lean, pida respuestas inmediatas: Icdmo se 
sintieron acerca de los personajes y del tema del ensayo? 
Esta discusion ha de dar dnfasis a los puntos principales 
del ensayo y ayudari a los estudiantes a ontrar en acti- 
vidades y excursiones. 
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**Buenos amigos/* ^Que significan estas palabras para ti? Por ahora, 
tu tienes un buen amigo o arnigos. Probablemente les confies tus senti- 
mientos y cosas que algunas voces no confiaras ni a tu familia. Los buenos 
amigos son buenos oycntes tambicn. Ellos escuchan tus dificultades 
cuando nadie mas lo hace. Sicmprc estan a tu lado aun cuando sepan que 
estas equivocado. Conlias en ellos, y ellos confian en ti. Tu los respetas y 
elios tc rcspetan a ti. Un buen amigo es dificil de encontrar y aiin mas 
dificil de guardar porque confias los sentimientos mas p*irsonales e inti* 
mos a otra persona. En otras palabras, tienes una amistad intima. 

"Intima/' cQuc quiere decir esta palabra? De acuerdo con el dicciona- 
rio, quiere decir "un sentimiento de confianza privado o personal marcado 
por un accrcamiento, contucto o famiiiaridad; una placcntera amistad a 
traves do una larga asociacion." 

Todos nosotros, en alguna cpoca de nucstra vida, hemos tenido ia 
nccesidad de csa clase de asociacion con personas que no sean de nuestra 
Limilia. A pcsur de que todos ncccsitamos estas amistades intimas, no 
todos ias encontramos porque no sucede dc un dia a otro. Hay que tra- 
bajar para obtencrla. 

Lo mas dificil de fomcntar es ia confianza. Parece mas ficil mantc- 
ncrsc solo y no conliiur cn nadie. La confianza es una emocion quedcbe- 
mos practicar. Empezamos a practicarla desde que nacemos. El contacto 
con nucs^ros padres es laprimera relacion mtima y de confianza que tene- 
nios. Ellos satisfacen nuesiras necesidadcs: el calor, la comida, el aloja- 
micnlo y cl carino. Durante los primeros mcscs de nuestra vida, tomamos 
mas dc lo que damos. En nuestra infancia, todos necesitamos confiar y 
recibir todo de la demas gente. 
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CROSSROADS 



"Best friends." What do these words mean to you? By now, you have 
a best friend or friends. You probably trust best friends with your 
feelings, secrets, and things you might not even trust lo your family. They 
trust you and you trust them. You respect your best friends and they 
respect you. Best friends are hard to find and even harder to keep because 
it means that you open up your most personal and private feelings to 
another person. Another way of describing such a friendship is to say that 
it is intimate. 

"Intimate." What does the word meaji? According to the dictionary it 
mciuis, **a special close feeling, private or personal, marked by very close 
association, contact, or familiarity; a warm friendship developing through 
long a.ssociution." 

All of us, at some time in our lives, have a need for these close and 
personal associations with people who arc not relatives. Although we all 
have the need to form these close and personal associations, some of us 
never find them because it doesn't just happen. We have to work at it. 

The hardest thing to work at is trust. It seems easier to stay alone and 
not tn.ist anycme. Trust is im emotion we must practice. We start practic- 
ing this at birth. Contact with our parents is the first trusting and intimate 
relationship we have. They provide for our needs for warmth, food, 
shelter, and love. For the first few months of our lives, we lake more than 
we give. Wc need to trust and receive everything from other p( ople during 
infancy. 
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Major Points: 

h Trust between tw> people is established through 
dialogue and sharing. 

2, Personal friendships are based on establishing trust 
between two people. 

3. Whether a friendship becomes intimate or not de- 
pends on the degree of trust established between the 
two people. 

Suggestions: 

Assign two students to tal<e the parts of Art and Joe. If 
you can have two readers who are ^ afraid to show or 
act out emotions, this would help explain the learning 
points. 

Depending upon the reading level of your class or the 
interest level developed through the case study, choose 
when you would like to have students participate in the 
discussion questions projected at the end of the case 
study. 

Have your students try to read through the whole case 
study at one reading. After the reading, as/f for imme- 
diate responses about what they felt about the charac- 
ters and the situation in the play. This discussion should 
emphasize the major points of the case study and 
help student interest in the Activities and Excunions. 



173 



39 



Sugerencias: 

Analiza tre$ de tus amistades. 

a. iDe qu4 hablas usualmente con cada uno de tus 
amigos? 

b. iQu4 compartes usuaimente con cada amigo? 

c. iCuinta confianza le tienes a cada uno de tus 
amigos? iLes conftas con dinero? iCon amigas y 
amigos?iCon tu vida? 

d. iQu6 es lo especial de tus amigos mtimos compa- 
I ado con otros amigos? 
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Mientras vamos creciendo, aprendeinos a compartir las cosas, como 
juguetes, y tambien aprendemos a confiar en otras personas las cosas que 
consideramos nucstras* Casi todos recordamos como fue aquello de 
confiar nuestros primeros juguetes a los demas. Todavia compartuiios 
cosas con buenos amigos. En verdad, el compartir con otra gente es senal 
dc que la persona es nuestro mejor amigo. Competir con otros significa 
cierto grado de confianza tambien. Confiamos en que nuestros amigos 
scguiran las reglas del juego. Confiamos en que nuestros amigos no nos 
dcfraudaran. Nuestros amigos tambien confian en que nosotros no los 
defraudaremos a cllos. 

Con el tiempo, Ue^^amos a la adolescencia; aprendemos a confiar en 
ciertos amigos nuestros mas intimos sentimientos. Este es un paso muy 
importante en nucstras relaciones intimas, Es muy necesario tener un 
buen amigo con quicn compartir nuestros problemas y alegrias. Sin 
embargo, cuando somos adolescentes, necesitamos compartir la ayuda 
ffsica de relaciones intimas con nuestros amigos, pero no es como era 
cuando eramos ninos, Necesitamos la interaccion amable o la competencia 
dc la adolescencia, pero no en la misma forma juguetona de cuando 
eramos ninos, 

Cuando llegamos a la escuela secundaria, tcnemos en general mas dc 
una amistad intima, Casi todos nosotros todavia confiamos en nuestros 
padres, hermanos u otros miembros de la familia nuestros asuntos mas 
intimos. Esta gente tan confiable e importante, a vcces demanda nuestr? 
atcncion. El problema para algunos de nosotros es que algunas veces todos 
dcmandan nuestra atcncion al mismo tiempo. Esto ocasiona conflicto cn 
nucstra vida. 




As wc get a little older we learn how to share objects like toys, and to 
trust people with things that we consider ours. Almost everyone can re- 
member what this trust in sharing toys was like. We still share things with 
best friends. In fact, the si aring of important possessions with another is a 
sign that the other person is a best friend. Competing with others involves 
a certain amount of trust, too. We trust that our friends will follow the 
rules of the game. We trust that our friends will not cheat. Our friends also 
trust that we will not cheat them. 

By the time we reach adolescence, we learn how to trust certain 
friends with our most private feelings. This is an important step in forming 
intimate relationships. It is necessary to have a best friend with whom to 
share our problems and joys. However, when we arc adolescents, wc need 
to share the physical comfort of intimate relationships with our friends, 
but they arc not the same as when we were infants. We need the playful 
give and take t)r competitive behavior of adolescence, but it is not the 
same as the playfulness t)f small children. 

By the time we are in high school, we have, in general, more than one 
intimate friendship. .Most of us still confide our most intimate concerns to 
our parents, brothers and sisters, or other family members. These trusted, 
important other people sometimes demand our attention. The problem 
for some of us is that these people sometimes demand our attention al the 
same tin\e. I his causes conllict in our lives. 
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Suggestions: 

Analyze three of your friendships. 

a. What do you usually talk about with each friend? 

b. What do you usually share with each friend? 

c. How much do you trust each of your friends? 
With money? With girlfriends or boyfriends? With 
your life? 

d. What's special aoout your intimate friends com- 
pared to other friends? 
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Todos I )mos estado en situaciones en las que el mantener nuestra rda- 
cion intima con una persona o con un grupo de personas ha estado en con- 
flicto con las den^andas de atencion de otra persona o grupo* En esta clase 
do situacion, a pesar de lo que se diga, por desgracia, llegamos a lastimar a 
alguicn. La siguiente reprcscntacion se trata de esta clase de situacion, 

DISTRIBUCION DE PERSONAJES: 

jOE: Un jovcn de diecisicte anos de edad. De altura regular, le gustan 
los dcportcs pero no participa en ellos. Es un poco timido y se Ic 
dificulta hacer amigos. Tiene un hermano mayor que no le agrada 
mucho. Art es su unico amigo, 

ART: Un joven mas o menos de la misma edad que Joe. Art es mas 
alto y le gusta jugar al futi^oL A diferencia de Joe, a cl le agrada la 
gcnte V hace amigos muy fc'cilmente. A Art Ic gusta Joe porquc es 
callado y le ha dcmostrado a Art que se le puede confiar un secrcto. 
Tieuen la misma aficion favorita de corrcr molocicletas. 
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We have all been in situations where maintaining our intimate relation- 
ships with one person or group of people has been in conflict with the 
demands for attention from another person or group. In these types of 
situations, it seems as if no matter what we do we will hurt someone. 
The following ^lay is about this kind of situation. 

CAST OF CHARACTERS: 

JOE: A young man about seventeen years old. He is of medium height, 
likes to watch sports, but doesn't like to pariicinute in them. Ht is a 
little shy and has a hard time making friends. He ha^ one older brother 
whom he does not like too much. Art is his only friend. 

ART: A young man about the same age as Joe. Art is taller and likes 
to play football. Unlike Joe, he enjoys people and makes friends 
easily. Art likes Joe because Joe is quiet and has shown Art that 
he can be trusted with a secret. 1 hey share the same hobby of racing 
motor bikes. 
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Sugerencia: 

Al leer el diilogo entre Joe y Art analiza su amistad. 

a, iQu6 discuten? 

b. iQu4 comparten ellos? 

c, iCuinta confianza se tienen entre ellos mismos? 

d. iQu4 grado de intimidad crees que tiene $u amis- 
tad? 
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Es jueves» dos dias antes de las carreras en las que han entrado Art y 
Joe. Antes habian echado carreras uno contra el otro. Gozan trabajar jun- 
tos en sus motes. Los dos saben que Art es el mcjor mecanico dc los 
dos. Joe ticne un problcma porque su moto no funciona bicn. 

En este dia en que nos enfocamos, los dos muchachos estan cn el 
garajc dc Joe mirando la coleccion de cngranajcs y discos de metal. 

JOE: IQue bueno que hayas venido! Yo hico toda lalucha cor ese ^mbra 
guc y esa caja dc cngranes; lo dcsarme y lo volvi a armar. De todos 
modes se sigue resbalando. 

ART: Mmmm, sc ve mal para el sabado. 

JOE: Yo cuento contigo. Quiero dccir, yo se que licnes que hacer esc 

trabajo extra para tu papa pero . . . , 
ART: Empccc a trabajar con cl cn cuanto ilcgo a casa. Ibamus a la mitad 

cuando empczaron los problemas. La tubcn'a es vieja y . . . . 
JOFL: Bucno> quizas si pudieramos componer la moto munana antes 

dc la escucla, podn'amos acabarla. Trabajando junt^js . . . proba- 

bicmcnte si lo hariamos. 
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It is Thursday, two days before the big motocross that Art and Joe 
have entered. They have raced against each other before, and they enjoy 
working on their bikes together. Both know that Art is the best mechanic 
of the two. Joe has a problem because his bike isn't working right. 

This particular day, both boys arc in Joe's garage, looking at a collec- 
tion of gear.s and metal discs. 

JOK: I'm glad you made it! I've tried everything with that clutch and 
gear box. I took it apart and I put it together again. It just keeps 
slipping. 

ART: Mmm, it ]t.>oks bad for Saturday. 

JOE: I'm depending on you. I mean, I know you have to do that extra 

work for your Dad but .... 
ART: I started the job with hmi as soon as ho got home. We ran into 

problems halfway through. That plumbing is old and.... 
JOK: Well, maybe if wc could get at the bike before school tomorrow, wc 

could get it d(mc. Working together... wc could prooably get it done. 

ERIC 
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Suggestion: 

As you read the dialogue oetmen Joe and Art analyze 
their friendship: 

a. What do they discuss? 

b. What do they ^are? 

c. How much do they trust each other? 

d. How intimate do you think their friendslup is? 



ART: Joe, yo no puedo. No he terminado el trabajo de la ploinen'a 
todavia. Lc prometi a Papa que lo hari'a y no me va a pagar hasta que 
lo acabe. iCada parte tiene que estar en su lugar y sin goteras! Y yo 
necesito ese dinero extra para dark un regalo de cumpleanos a mi 
noviu Laurie. 

JOE: tie he dado yo excusas como esa? lOh! Perdoname, no quiero 

dccir cso. Es que mc disgusta tanto esta basura. 
ART: Es que Laurie y yo no andamos muy bien ultimamente. Se esla 

portando tan rara. Me imagine que la hice enojar la semana pasada. 

lYo no entiendo a las mujeres! Las cosas iban tan bien por un tiempo 

y de repcnte .... Pero, ese es problema mio. 




JOE: Me imagino que las carrcras del sabado sucederan sin cste mon- 
ton de porqucruis. tSabcs lo que lc di a aqucl tipo por csta moto- 
cicleta? Scguro que lo sabcs; tu fuiste cl que mc hablasic do esta en 
primer lugar. 
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ART: Joe, I can't. I haven't finished the plumbing job yet. I promised 
Dad I would and he's paying me only when it's done— every bit 
must be back in place and no leaks! And I need the extra money to 
get my girl Laurie a birthday present. 

JOE: Did I ever make excuses like that? Oh, I'm sorry, I don't mean 
it. I'm just so mad at this bunch of junk! 

ART: It's just that Laurie and I haven't been exactly dose lately. She's 
acting strange. I guess I made her mad last week. I just don't under- 
stand females! Things were so good for awhile, and then 
suddenly .... But, that's my problem. 





JOH: Well, I guess the motocross Saturday will go on without this junk 
heap. \ou know what I gave the guy for this bike? Sure you 
know- you were the one who told me about it in the first place. 
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ART: iUn motrcnto! .... iPiensalo! Crei que se veia bien. Tu quenas 
una motocicleta como la mia. Es exactamcnte como la mia. 

JOE: Exacto, pero, resulta que solo la tuya cstara en buena condicion 
para el sab ado y la mia, no. 

ART: i\ eso es culpa mia? 

Joe cmpicza a rccoger sus hcrramientas y a ponerlas en lacaja. A Art 
se Ic oprimc cl corazon. Se levanta y da vueltas por el garaje metiendo sus 
manos en sus bolsillos. Luego mira hacia arriba y levanta su mano dcrecha 
apuntando hacia Joe. 

ART: Est a bien, Joe. Te dire una cosa . . es culpa mia, al menos asi' pare- 
ce, que el embrague y la motocicleta no estaran listos para cl sabado. 

Joe no parece escuchar. Sigue manipulando las hcrramientas que ya 
acabo dc poner en la caja. 

ART: Yo ibu a participar en las carrcras de motocicletas el sabado. Pcro, 
no lo hare. 

Joe vollca a vcr a Art por un momcnlo. 

ART: Dcjainc decirto lo que voy a haccr. Nunca lo habia hccho antes 
y nunca pense que lo hiciera por otra perov)nci. Joe, te presto mi 
nioio para cl sabado. 

Hay un corto silencio. Joe enipieza a leviintar la voz. 



ART: Now, wail a minute! Think about it! I thought it looked good. 
You wanted a bike like mine. It's just like muie, 

JOE: Right, except that yours will be in good condition for Saturday, 

and mine won't. 
ART: And that *s my fault? 

Joe starts to pick up some of his tools to put them in a tool box. Art 
looks really downhearted. He gets up and shuffles around while shoving 
his hands in his pockets. He looks up and raises his right hand pointing at 
Joe. 

ART: O.K. Joe. I tell you vvhat -It*s my fault, at least it seems t be, 
that the clutch aiid the bike won't be ready to go on Saturday. 

Joe doesn't seem to be listening. He keeps on fooling with the tools 
which are now all in the tool box. 

ART: I was going to ride in Saturday's motocross. Hut I won't. 

Joe looks up at Art tor a moment. 

AR T: ril tell you what I'll do. IVe never done this before. I never thought 
I'd do this for anyone. Joe, you can ride my bike on Saturday. 

There is a short silence. Joe starts to raise his voice. 
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JOE: iEh! iNo ncccsito que me trates como si fuera lu hermanito! iYo 
ya tcngo un hermano mayor y no quien otro! iEsa es tu motocicleta! 
lEsta es la mia! Yo no te prestaria la mia para las carreras y 
cicrtamente no voy a corrcr la tuya. 

Art no entiende lo que csta diciendo su amigo. No esperaba que Joe 
reaccionara de ese modo. El simplementc trataba de ayudarlo, 

ART: Pero, Joe, de ningun modo vamos a poder tenerla lista para el 

sabado .... iNo es posible! 
JOE: Bueno, me imagino que ya csta, Dicen que los hechos hablan mas 

que las palabras. Tu haz tus cosas— ve a trabajar con tu papa y com- 

prale a Laurie su regalo. Yo hare lo que yo tengo que hacer y asi 

quedanios .... 

ART: Yo ofrcci prestartc mi moto. Nunca lo he hecho antes, pero ahora 
lo hare. 

JOE: Mira. Ya tc dijc que no ncccsito otro hcnnano mayor. 

ART: (iQuieres decir que tu esperas que yo no carta en las carreras poi 

que no tc ayudc? O . . . . 
JOE: Tengo mucho que haccr. cPor que no tc vas a tu casa? 

Los dos sc qucdan inmovilcs por un momcnto. A ninguno sc le ocurrc 
que decir. 




JOE: Hey! I don't need to be treated like a little brother. IVe already 
got one big brother. I don't need another one! That's your bike. 
This is mine! I A^ouldn't let you use mine at that race, and Tm 
certainly not going to race yours. 

Art doesn't understand what his friend is talking aboi t. He didn't 
expect Joe to react in this way. He was just trying to help out. 

ART: But. Joe, there's no way we can get yours working by Saturday-no 



JOE: Then I guess that's that. They say actions speak louder than woids. 
You do your action -go work with your Dad, and get Laurie that 
present. I'll do what I've got to do and we'll leave it at that. 

ART: I offered to lend you the bike. I've never lent it before, but this 
tune I'll do it. 

JOE: Look. I've just told you-I don't need another big brother. 

ART: Do you mean you are expecting me not to race too because I didn't 

help you, or ... ? 
JOE: I've got things lo do. Why d(m't you just go home? 

I he two just stiuid there for a moment. Neither of them can think of 
anything lo say. 
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ACTIVIDADES 



Actividad 1 

Todos hemes estado en situaciones en las que el mantener nuestra rela- 
cion mtima con una persona o con un grupo de personas ha estado en 
conflicto con las demandas de atencion de otra persona o grupo. Piensa en 
eso al contestar las siguientes preguntas. 

a. cCuales sugerencias le ofrece Art a Joe para resolver su problema? 

b. Ponte tu mismo en esa situacion. cQue harias tu si fueras Art? 

c. cComo empezaron las dificultades en las relaciones personales de 
csta historia? cHas estado tu alguna vez en una situacion seme- 
jante? cQue parte representaste tu? cFuiste tu la persona lasti- 
mada por tu amigo intimo? cFuiste tu la persona que fue obli- 
gada a tomai una decision dificil acerca de un amigo mtimo a 
quien tienes que seguir siendo ficl? 

d. cComo afectan estas dificultades las relaciones intimas en esta 
historia y en las vidas de otra gcnte que tu conoces? Por ejemplo: 
el uso del automovil entre los adolcsccntes y sus padres; el cam- 
bio de anillos de clasc o dc ropa que los amigos acostumbran 
haccr entre si. cQue posesiones nunca pedinus prestadas ni 
prcstarias? 

Actividad 2 

Hay dos modos basicos dc haccr estas preguntas. Uno scria pcdir a tu 
maestro que scparc un poco del ticmpo de la clase para discutir una o dos 
preguntas. El segundo scn'a tomar una hoja dc papcl, copiar una dc las pre- 
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ACTIVITIES 



Activity 1 

We have all been in situations where maintaining our intimate relation- 
ships with one person or group of people has been in conflict with the 
demands for attention irom another person or group. Think about this as 
you answer the following questions. 

a* What ire the suggestions that Art makes to Joe about solving 
the problem? 

b. Put yourself into this situation. What would you do if you were 
Art? 

c. How do '^things** get in the way of personal relationships in the 
story? Have you ever been in a situation like the one in the play? 
What part did you play? Were you the person who was let down 
by your best friend? Were you the person who was forced to 
make a difficult decision about the close friend to whom you 
would remain faithful or to whom you would give attention? 

d. How do things affect the intimate relationship in the story, and 
in the lives of other people you know? For example: the use of 
cars between parents and teenagers; >.lass rings and clothes swap- 
ping among friends. Which belongings would you never borrow 
or lend? 



Activity 2 

There are two basic ways that you can use the following questions. 
One of the ways is for you to ask your teacher to set aside some class 
time to discuss one or two of these questions. The second is for you to 
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guntas y cscribir la rcsp -.esta; lucgo compartir tu respuesta con tus compa- 
ncros o macstros. Esto no es para darte calificacion, sine para ayudarte a 
comp render por que las rclaciones I'ntimas son difi'ciles dc mantener 
intact; .s. 

a. tQue te ha pasado o que te podra pasar en el futuro para causar 
que sc termine una relacion I'ntima? 

b. tQuc te impidc dc emprender una relacion i'ntima con otra per- 
sona dc tu mismo scxo o con alguien del otro scxo? 

c. cQuc relacion i'ntima con tu familia te gusta mucho? tPor que tc 
agrada mucho tsa relacion? 

d. tQue relacion i'ntima ya no tc gusta? cHa cambiado esa relacion 
cn los ultimos anos? t Alguna vcz tc agrado cstar con esa persona 
pero ahora no te agrada? Imagmate que fuc lo que lo hizo cam- 
biar. cCainbio la otra persona? cCambiastc tu? 

c. Considcra la siguicntcs actividadcs: 

-Quedartc cn casa para ayudar a tu mama o a tu papa cn lugar 
dc salir a divcrtirtc. 

-Visitar a algun amigo en cl hospital cn lugar dc irtc a una fiesta. 

- Prcstarlc dincro a algun amigo para que arrcglc su biciclcta y 
(juedartc sin dincro para gasolina y no podcr ir a la play a. 

f. Si tu tuvicras que cscogcr cntrc: 

obtcncr lo que tu dcscas pero probablcmcnlc lastimar a algun 
l)ucn amigo, o, 

- no obtcncr lo (luc dcscas pero ayudar a alguien muy qucrido, 
cquC- escogcn'as? Kxplica tu respuesta. 
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take a piece of paper in hand, copy one of the questions and write a re- 
sponse, then share your response with your friends or teachers. This is 
not for a grade. It is /)nly written to help you to further understand why 
intimate relationships are difficult to maintain. 

a. What has happened or might happen to you in the future to 
end an intimate relationship? 

b. What keeps you from even beginning a possibly intimate 
relationship with someone of your own sex? And with someone 
of the other sex? 

c. What intimate relationship do you enjoy with your family? 
Why is that relationship enjoyable for you? 

d. What intimate relationship do you no longer enjoy? Has that rela- 
tionship changed over the last few years? Did you once enjoy 
being with that person, but don't enjoy it now? Think about 
what happened to change it. Did the other person change? Did 
you? 

e. Consider the following activities: 

- Staying home to help your Mom and Dad instead of going 
out and having fun. 

- Visitiiig a friend in the hospital instead of going to a party. 

- Lending your money to a friend for him to fix his bike which 
means not having money for gasoline for your own trip to the 
beach. 

f. U you had to choose between: 

-(ietting what you want, but probably hurting someone close to 
you, or 

• Doing without what you want but helping someone close, 
which would you choose? Explain your answer. 
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EXCURSIONES 



Excursion 1 
Red amistosa 

Saca una hoju de papeL 

a. Dibuja un circulo cn cl centre de la hoja. Nombra el circulo 

"Yo" para que tc represente a ti» 
b* Luego dibuja otros ciVluIos que representaran a otras personas 
con las que tengas cierta amistad, Pon los circulos a una distancia 
que tu crees que representa las relaciones entre cada uno de ellos 
y tu. Esto quicrc decir que alguien con quien tengas una relacion 
mtima tcndra un circulo muy cevca del circulo **Yo.'* Escribe la 
primera Ictra del nombre de esa persona cn el circulo. Alguien 
que ahora estc mas alcjado pero que en algun tiempo fuera muy 
amigo tendra un ci'rculo con su inicial, pero mas lejos. 

c. Provee un ci'rculo con la primera letra del nombre para cada una 
dc las personas con quienes tienes una amistad intinia. 

d. Dibuja las siguicntes amistades: 

1) l)e his personas en tu diagrama, dcon quien conversas mas? 
(Por cjemplo, tA quien llamas por telefono?) 

Dibuja una flecha solida ( ^ ) de a los circulos de 

estas personas. 

2) cC(m quien compartcs la mayoria de tus cosas? 

-Dibuja una flecha de punto ( - - ^ ) de **Yo" a los circu- 
los dc estas personas. 

3) tA quien le tienes mas confianza? 

-Dibuja una flecha ondulada ('"^■^^ ) de '*Yo" a los circu- 
los de estas personas. 
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EXCURSIONS 



Excursion 1 
Friendship Network 

Take out a sheet of paper. 

a. Draw a circle in the center of the sheet. Label that circle "I" to 
represent you. 

b. Then draw rther circles that will represent other people with 
whom you are friends in some way-at the distance which you 
feel represents the relationship you have with them. A very 
close friend will be represented by a circle right next to the 
circle marked "I." Write the initial of that person in the circle. 
Someone who is distant now but at one time was close will have 
a circle, with an initial, further away. 

c. Provide a circle with an initial for everyone with whom you feel 
you have an intimate relationship. 

d. Illustrate the following relationships: 

1) Of the people in your diagram, to whom do you talk the 
most? (i.e., Whom do you call on the phone?) 

-Draw a solid arrow ( — >) from "I" to the circles of these 
people. 

2) With whom do you share most of your things? 

Draw a dotted arrow (-->) from "I" to the circles of 
these pet)ple. 

3) Whom do you trust the most? 

Draw a wavy arrow ( » from "I" to the circles of these 

people. 
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Nota: 

Algunas personas dan mis al ''Yo^'de lo que el "Yo"da 
y viceversa; por eso, algunas flechas van solamente en 
una direccidn. 
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4) De las personas en tu diagrama, iquien conversa mas conti- 
go? (Por ejemplo, tQuien te llama por telefono?) 

-Dibuja una flecha solida ( > ) de los ci'rculos de estas 

personas a "Yo." 

5) cQuien comparte la mayon'a de sus cosas contigo? 
-Dibuja una flecha de punto (-->) de sus ci'rculos a 
"Yo." 

6) iQuien comparte la mayon'a de sus cosas contigo? 
-Dibuja una Qecha ondulada (-'"^^ ) de sus ci'rculos a 
"Yo." 




tus amigos mas I'ntimos? De tu diagrama, describe como pucdes 
saber quienes son tus amigos mas i'ntimos. 
f. Repite el cjercicio, para que represente la situacion que tem'as 
hace dos anos y repite el ejercicio para que proyecte tu situacion 
de aqui a dos anos. Ahora tendras una red de amistad del pa- 
sado, el presente y el future. 
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4) Of the people on your diagram, who talks to you the most? 
(i.e., Who calls you on the phone?) 

-Draw a solid arrow ( ^) from the circles of these people 

to 

5) Who shares most of their things with you? 

-Draw a dotted an'ow from their circles to 

6) Who trusts you the most? 

-Draw a wavy arrow ('v^ ) from their circles to "I.** 
Your paper will now look something like this: 




your most intimate friends are from your diagram, 
f. Repeat the exercise to represent your situation as it was two 
years ago. Repeat the exercise to represent your situation two 
years in the future. You now have the past, the present, and the 
future intimacy network. 



48 

Note: 

Some people give much more to '7" than gives and 
viceversa; therefore, some arrows are single direction 
only. 
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Excursion 2 

Se puede hacer este ejercicio individualmente dcntro o fuera de clase. 
a. Haz dos listas como las siguientcs: 



Persona Intima 


Demandas Razonables 
sobre mi. 


Demandas Inrazonables 
sobre mi. 


Madre 


Sacar la basura 


Limpiar mi cuarto 
todos los dias. 


Hcrmana 











b. Ahora ve y habla con estas personas de arriba (madre, etc.), y sin 
ensenarles tu lista, pideles que hagan ellas otra lista igual inclu- 
yendote a ti en su columna de Persona Intima. 

c. Mira tu lista. Si tu quieres, ensenales las listas a otros y discute 
con ellos sus demandas, especialmentc por que te parecen inrazo- 
nables algunas demandas; escucha las demandas irrazonables exi- 
gidas sobre la otra persona. No te disgustes. Esto lleva el intcn- 
to de ayudarte a ver tu situacion en relacion con las demas 
personas. Hasta puedes negociar con lo "Irrazonable." Diles: 
**Esta bien, yo hare sus demandas irrazonables si ustedes tambien 
haccn las mfas.'* 
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Excursion 2 

This exercise may be done individually in class or out of class, 
a. Make two lists as follows: 
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Intimate Person 


Reasonable Demands 


Unreasonable Demands 




on me. 


on me. 


Mother 


Carry out garbage 


Clean room every day 


Sister 











b. Now go see the people above (Mother, etc.) and without showing 
them your list, have them make up the same kind of list, includ- 
ing you in the Intimate Person column. 

c. Now look at your list. If you like, show the lists to one another 
and discuss the demands, especially why you think some de- 
mands on you are unreasonable; listen to the unreasonable 
demands made on the other person. Don't get angry. This is 
intended to help you see where you stand with the other person. 
You can also bargain with "unreasonables." Tell them: "O.K., I'll 
do your unreasonable demands, if you'll do mine." 
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LISTA DE LECTURA SUGERIDA 

Berne, Eric. Games People Play. New York: Grove Press, 1964. 

Un libro importante para gente que necesita claves seticillas para 
cntender lo que pasa cuando una persona interactua con otra. Muchos 
diagramas de transacciones con cxtensas explicaciones. 

Dahms, Alan M. Emotional Intimacy. Boulder, Colo.: Pruett Publishing 
Co., 1972. 

Una corta y buena discusion sobre la nccesidad de la intimidad para 
poder sobrcvivir. Contiene sugerencias realisticas y practicas de como 
podemos desarroUar nucstra habilidad para ser I'ntimos amigos. 

Howe, Leiand W. y Howe, Mary Martha. Personalizing Education; Values 
Clarification and Beyond. New York: Hart Publishing Co., 1975. 
Mas de cien estrategias y hojas de trabajo sobre la clarificacion de 
valores y el desarrollo de un clima de aceptacion, confianza y comu- 
nicacion abierta. Ayuda a los cstudiantes a escoger libremente sus 
valores de altemativas, dcspues de considerar las consecucncias. 
Ayuda a los estudiantes a poner metas y tomar accion en sus valores. 
Bucno para cslableccr un auto-conccpto positivo. 

Jackson, K.K. The Art of Problem Solving. New York: St. Mary's Press, 
1975. 

Prcsenta procedimicntos de paso a paso para mejorar la resolucion dc 
problemas en asuntos practices. 
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Berne, Eric. Games People Play. New York: Grove Press, 1964. 

An important book for people who need simple clues to understand 
what is going on when one person interacts with another. Many dia- 
grams of transactions with extensive explanations. 

Dahms, Alan M. Emotional Intimacy. Boulder, Colo.: Pruett Publishing 
Co., 1972. 

A good, short discussion of the need for intimacy in order to survive. 
Contains practical, realistic suggestions as to how we can develop our 
ability to be intimate. 

Howe, Leland W. and Howe, Mary Martha. Personalizing Education: 
Values Clarification and Beyond. New York: Hart Publishing Co., 
I 1975. 

Over 100 strategies plus work sheets on values clarification and 
developing a climate of acceptance, trust, and open communication. 
Helps students to choose their values freely from alternatives, after 
weighing the consequences. Helps students learn to set goals and act 
on their values. Good for building positive self-concepts. 

Jackson, K.F. The Art of Problem Solving. New York: St. Mary's Press 
1975. 

Presents stcp-by-step procedures for improving problem solving in 
practical matters. 
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GLOSARIO 



ADOLESCENCIA (Adolescence) El pen'odo de vida entre la ninez y la 
adiiltez. 

ADOLESCENTE (Adolescent) Persona en el pen'odo entre la ninez y la 
adultez, Por lo general comienza con los primeros indicios de la 
pubertad, 

AUTO-CONCEPTO (Self-concept) La suma total del cuadro que tienes de 
ti mismo, incluyendo la manera en que ves tu cuerpo, como picnsas 
que te Uevas con otros y que tan inteligente crees ser, entre muchas 
otras cosas. 

AVERGONZAR (Embarrass) Causar que una persona se sienta rebajado o 
pena por un acto bajo sus propios ojos. 

COETANEO (Peer) Individuo parecido a uno en ciertas caracten'sticas 
basicas, particularmente la edad. 

CONFIDENTE (Confidant) Persona a quien otro fia sus secretos, 

CONSOLAR (Sooth) Aliviar la afliccion cuando otra persona se sientc 
timida, nerviosa e incomoda* 

CULTURA (Culture) El eslilo de vida de un grupo delerminado de perso- 
nas (una sociedad), incluyendo el lenguaje, coinidas, vestidos, vivicu- 
das, religion, gobierno, normas de conducta y viriualmente todos 
los patrones de socializacion del grupo* Generalmente, cuando se habla 
de cultura se hacc rcfcrencia a la arti'stico y lo estetico, pero de hecho, 
aspectos tales como la musica, cl arte, cl asistir o no a la opera son so- 
lamcnte rasgos especificos de la cultura. 

DESMANADO (Awkward) Comportamiento dc una persona que le falta 
gracia, destreza y habilidad; vergonzosa^ 



GLOSSARY 



ADOLESCENCE (Adolescencia) The period of life between childhood 
and adulthood. 

ADOLESCENT (Adolescente) A person in the period of life between 
childhood and adulthood. It usually begins with the first signs of 
puberty. 

AWKWARD (Desmanado) Behavior of a person which is clumsy, ungrace- 
ful in manner, embarrassing. 

CONFIDANT (Confidente) One to whom secrets are told. 

CULTURE (Cultura) A life-style of a given group of people (a society) 
including language, foods, dress, housing, religion, government, norms 
of behavior, and virtually all of the handed down socialization pat- 
terns of the group. The layman usually means artistic or aesthetic 
concerns when he speaks of someone having culture but, in fac*, such 
matters as art, music, and going or not going to the opera are only 
specific traits of culture. 

EMBARRASS (Avergonzar) To cause to feel self-conscious, confused, and 
ill at ease. 

ETHNIC GROUP (Gmpo ctnico) A group of people who have in common 

certain customs, traits, values, and behavior. 
FOSSILS (Fosiles) Petrified organic substances found within the earth or 

in rocks. 

MURAL (Mural) A picture painted directly on a wall (or, by extension, on 
a ceiling). 

PALEONTOLOGY (Palcntologia) The branch of geology that deals with 
prehistoric forms of life through the study of plant or animal fossils. 
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FOSILES (Fossils) Sustancias organicas petrificadas que seencuentran en 

determinadas capas terrestres y rocas. 
GRUPO ETNICO (Ethnic Group) Un grupo que tiene en comun ciertas 

costumbres, rasgos, valores y comportamiento. 
GRUPO PRIMARIO (Primary Group) En las ciencias sociales, el primer 

grupo de quien una persona aprende los fundamentos basicos de com- 
portamiento, valores y actitudes de su vida, generalmente la familia 

inmediata de esa persona. 
GRUPO SECUNDARIO (Secondary Group) En las ciencias sociales, los 

grupos fuera de la familia inmediata que influyen cambios en nuestro 

comportamiento, valores y actitudes. 
MURAL (Mural) Un cuadro o escena pintado directamente en una pared, 

o por extension en el cielo de un edificio. 
PALEONTOLOGIA (Paleontology) El ramo de la geologia que trata de 

formas de vida prehistorica poi el estudio de fosiles de plantas y 

animales. 

PREJUICIO (Prejudice) El hecho de juzgar adversamente antes de tener 

cabal conocimiento de los hechos; una mala y fija actitud hacia un 

grupo etnico u otro grupo de personas. 
SOCIALIZACION (Socialization) Proceso de aprendizaje social a traves 

del cual se le ensenan al nino actitudes, creencias y conductas que son 

aceptables en su cultura. 
VALOR (Value) Forma en que las personas o las culturas determinan lo 

que es importantc, bueno, sano, hermoso, etc. Los "Valores" son 

cosas, comportamiento, o actitudes que la cultura o un grupo social 

considcra importante o deseable. 
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PEER (Coetaneo) Individual similar to oneself in certain basic character- 
istics, primarily age. 

PREJUDICE (Prejuicio) An adverse judgment formed without examina- 
tion of the facts; a biased and fixed attitude towards an ethnic group 
or other category of people. 

PRIMARY GROUP (Grupo primario) In social science, the first group 
from which a young person learns the basic foundations of behavior, 
values, and attitudes, usually the person's immediate family. 

SECONDARY GROUP (Grupo secundario) In social science, the groups 
outside the immediate family that influence our behavior, values, and 
attitudes. 

SELF-CONCEPT (Auto-concepto) The sum total picture you have of 
yourself including the way you view your physical body, how you 
think you get along with others, and how hitelligent you think you 
are, among many other things. 
SOCIALIZATION (Socializacion) Process of social learning through which 
a child is taught attitudes, beliefs, and behaviors that are acceptable in 
his or her culture. 

SOOTHE (Consolar) To calm or relieve another person who is upset or 
worried. 

VALUE (Valor) Importance and general worth assigned to something; 
"values" arc things, behavior, or attitudes, which are considered 
worthwhile or desirable by a culture or social group. 
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